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Statement of Report Preparation 

Completion of the Midterm Report utilized both the College governance processes as well as knowledge 
and expertise of individuals in specific functional areas. Responses to plans established in the last 
Institutional Self-Evaluation Report (ISER) were assigned to the appropriate areas identified in the 
plans, with input vetted through appropriate committees (eg, Human Resources Council, Technology 
Council, and Budget Council), as well as the Academic Senate. Responses to the recommendations for 
improvement were provided by a variety of committees and individuals. Recommendation 1 evidence 
was gathered by the Office of Institutional Effectiveness based on dialogue from the Learning Outcomes 
and Assessment Committees, Program Review Committee, program assessment plans, and plans 
established in program reviews. Recommendation 2 feedback was provided by the Office of Academic 
Affairs; the response to Recommendation 3 was based on the analysis each of the learning support 
programs conducted in the intervening periods between the team recommendations and this report. Input 
for Reflections on Improving Institutional Performance is based on examples of assessment training 
sessions, collegewide feedback and evaluation of assessment practices, examples of program actions and 
outcomes, and identified opportunities for improvement. Reflections on College student achievement 
data, including Institution Set Standards occurs at annual planning retreats and discussed at college 
meetings (Appendices: 2020 Planning Retreat Agenda; 2020-2021 IE Council Goals). Examples of 
strategic initiatives that improve student outcomes are provided as evidence of college dialogue and 
planning. Assessment of elements of the QFE was imbedded into the planning and evaluation conducted 
with the Institutional Effectiveness Partnership Resource Team (Appendices; PRT Summary Allan 
Hancock College 2019-20; IEPI PRT Plan) 
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Self-identified Improvement Plan 
 

During the college’s self-evaluation process, colleges identify areas of improvement to strengthen their alignment to the 
Standards. This section reports on those self-identified Improvement plans. The institution should describe their progress on 
these plans and resulting outcomes. A chart format can be used for this section of the report as appropriate. Any plans still 
pending for action should be clearly identified with specific timelines for completion and should identify responsible parties. 
 
 
Status of Self-Evaluation Plans for Improvement are provided in the table below. 
 

CHANGE, 
IMPROVEMENT 

AND 
INNOVATION 

 
STANDARD 

 
COLLEGE 

LEADS 

 
STATUS 

(Completed/Pending) 

TIMELINE IF  
PENDING 

ANTICIPATED 
OUTCOME 

Modify program 
review process to 
include analysis of 
program set standards. 

I.B.3 
I.B.9 

II.A.16 

Program 
Review 
Committee 
Academic 
Senate 

Program set standards were added to the annual 
update 

The PR Committee 
is currently revising 
the comprehensive 
and annual updates 
to better integrate 
the processes, 
accommodate 
revisions to the 
SLOs assessment 
focus, and integrate 
technology to 
support program 
review. 

Align assessment of 
student performance at 
the program level to 
college set standards 
where appropriate. 

Institutional and 
programmatic student 
data will be clarified, 
and training provided 
to ensure effective use 
of data in planning and 
evaluation. 

I.B.4 
I.B.5 
I.C.3 

VPIE The IE office has implemented data coaching 
through various onsite and remote offerings, 
including training for administrators, faculty 
undergoing program review, and as part of the 
Guided Pathways initiative. This project is so 
important that these activities will continue. 

 Better understanding of 
data definitions, 
location of data, and 
appropriate use. 
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Implement identified 
strategies and best 
practices to improve 
success of students in 
online courses. 

I.B.5 
II.A.7 
II.B.1 

DL Committee 
Academic 
Senate 
SLC 

The Distance Learning committee has taken 
several steps to help improve student success in 
online courses. The focus of the committee has 
been to find ways of humanizing the online course 
to retain and inspire students. Improving faculty 
initiated contact and documentation of that contact 
has been a priority.  

 The committee has developed a best practices in 
online course peer review, with a focus on faculty-
to-student and student-to-student contact. 
Members of the committee have been to several of 
the department that have a large number of online 
courses. The members provided these departments 
with information on peer review and its 
importance to student success. (I don’t have this 
file on my laptop. I can send this to you if you 
need it for evidence) 

 The committee also developed a form that 
instructors can use to document their faculty 
initiated contact. The committee recommended 
that departments that teach online courses should 
complete the form each semester. Several 
departments, which equate to close to 90% of 
online courses, have agreed to use this form. (I 
can send you this form also if you need it)  

 The committee also updated the Faculty Initiated 
Regular and Substantive Contact policy to reflect 
the new language in Title 5. This was done to 
ensure that what was being measured in online 
classes was not incidental communication but 
substantive to the material in the course.  

 The committee has recommended that training for 
faculty in online courses be specific and 
individual. Faculty members of the committee 
have raised the issue that training in online 
courses should be specific and tailored to the 
instructor. The distance learning department has 
implemented a modified professional 
development program that expands open office 
hours and opportunities for instructors to meet 
one-on-one with department staff to provide 
point-of-need training. The distance learning 

 Reduce gap in success 
between online students 
at AHC and relevant 
benchmarks. 
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CHANGE, 
IMPROVEMENT 

AND 
INNOVATION 

 
STANDARD 

 
COLLEGE 

LEADS 

 
STATUS 

(Completed/Pending) 

TIMELINE IF  
PENDING 

ANTICIPATED 
OUTCOME 

department is building an online compendium to 
provide information resources available to faculty 
24/7. 

 

Improve orientation 
and admissions 
services for Spanish 
speaking students. 

II.C.2 
II.C.7 
I.B.7 

SSC 

Student 
Services 

Student Equity 
Committee 

Completed. Student Services created an 
orientation in Spanish for students in noncredit 
programs. AHC also examined enrollment 
services and hired six bilingual outreach/retention 
specialists who are liaisons to all local high 
schools and the community. 

2015-2018 Improved orientation 
and admissions services 
for Spanish speaking 
students. 

Evaluate evening and 
online services and 
make appropriate 
improvements to 
enhance student 
support. 

II.A.7 
II.C.2 
II.C.3 

SS 
Administrators 
Office of IE 
SSC 
DL Committee 

In Progress. Student surveys and focus groups 
have been conducted. Feedback has been 
disseminated and reviewed across campus. 
Student Services has expanded evening hours 
including some weekends during registration 
periods, The Library expanded evening and 
weekend hours. During the 2019-2020 year, 
Student Services piloted an extended evening to 
allow students an additional hour of services on 
Tuesdays. Student Services Council reviewed the 
results of students served and sections of courses 
during the week. With this information, a 
recommendation was made to add an additional 
evening starting 2021-2022 to expand access to 
services for students. Student Services Council 
will examine the outcomes in the spring of 2022 
to determine if this will be a permanent change.   

2016-2021 Improved services for 
evening and online 
students. 

Implement Common 
Assessment and 
multiple measures 
instrument to improve 
student placement 
Accuracy. 

B.C.7 Testing Center 
Math, English, 
and ESL 
faculty 
ITS 
Office of IE 

Completed. Implemented AB 705 placement rules 
and created guided self-placement tool for 
students who do not receive placement via 
CCCApply application or who need to update or 
correct high school transcript data. Also 
developed an ESL guided self-placement tool for 
English language learners.  

 Increase student success 
and progression through 
math, English, and ESL 
course sequence. 
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CHANGE, 
IMPROVEMENT 

AND 
INNOVATION 

 
STANDARD 

 
COLLEGE 

LEADS 

 
STATUS 

(Completed/Pending) 

TIMELINE IF  
PENDING 

ANTICIPATED 
OUTCOME 

Modify administrator 
evaluation process to 
enhance institutional 
effectiveness and 
encourage 
improvement in 
performance. 

II.A.5 HR Council A new administrator evaluation survey form that 
is more closely tied to institutional effectiveness 
has been implemented. 

 More meaningful and 
efficient process. 

Update Technology 
Master Plan to reflect 
the institutionalization 
of technology 
expenditures. 

II.C.2 Technology 
Council 

 With the completion 
of the Educational 
Master Plan 
underway, the 
Technology Master 
Plan will begin this 
academic period. 

Integrate technology 
needs into institutional 
planning and resource 
allocation. 

Establish district-wide 
computer inventory 
systems to manage 
replacement. 

III.C.2 Director ITS In Progress. ITS purchased a modern help desk 
and asset management system, TeamDynamix, in 
the late spring of 2020. We launched the help desk 
system in August and turned our attention to asset 
management in September. We are importing 
existing assets into TeamDynamix and setting up 
processes for automatic and manual additions of 
new assets. 

1/1/2021 Improve consistency 
when planning for 
future technology 
needs. 
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CHANGE, 
IMPROVEMENT 

AND 
INNOVATION 

 
STANDARD 

 
COLLEGE 

LEADS 

 
STATUS 

(Completed/Pending) 

TIMELINE IF  
PENDING 

ANTICIPATED 
OUTCOME 

Initiate annual review 
of financial processes 
and internal control at 
the district and related 
entities. 

III.D.5 
III.D.8 

V.P. Finance 
and 
Administration 

The Associate Superintendent/Vice President for 
Finance and Administration reviews processes 
and procedures and adequacy of internal controls 
on an ongoing basis.   Processes and procedures 
are discussed at the biweekly Administrative 
Services Division manager’s meeting.  This 
meeting includes, among others, the District’s 
Associate Superintendent of Finance and 
Administration, Director of Business Services, 
Budget Analyst, Supervisor of Auxiliary 
Accounting and the Managing Director of 
PCPA.  The shared governance process is used to 
review overtime expenses and make 
recommendations on how to reduce overtime, if 
necessary.  
 
Prior to joining the District’s executive 
management team, the Associate 
Superintendent/Vice President of Finance and 
Administration spent six years working for the 
State Fiscal Crisis and Management and 
Assistance Team (FCMAT).   During his time 
with FCMAT, he was responsible for identifying 
weaknesses in K-14 district processes and 
procedures and for making recommendations to 
improve internal controls.    

 

 Improved processes, 
internal control, and 
reduction in overtime. 
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CHANGE, 
IMPROVEMENT 

AND 
INNOVATION 

 
STANDARD 

 
COLLEGE 

LEADS 

 
STATUS 

(Completed/Pending) 

TIMELINE IF  
PENDING 

ANTICIPATED 
OUTCOME 

Ensure compliance 
with recently enacted 
Federal Uniform Grant 
Guidelines. 

III.D.10 Director 
Business 
Services 

The Business Services and Intuitional Grants 
departments ensure on-going compliance with 
Federal Uniform Grant Guidelines by subscribing 
to appropriate listservs, attending Federal grant 
compliance workshops, and visiting USDE’s 
Uniform Administrative Requirements, Cost 
Principles, and Audit Requirements for Federal 
Awards webpage on a regular basis for updated 
guidance. Information is reviewed and updated in 
the Grant Accountant Desk Manual and the Grant 
Procedure Manual as needed throughout the fiscal 
year. Any revisions are then communicated to the 
grant accountants in Business Services and the 
staff in Institutional Grants Department to assist 
grant project directors and coordinators in 
remaining compliant with Federal Requirements 
in 2 CFR Part 200 (Uniform Guidance).  

 

 On-going compliance 
with Federal Grants. 

 

 

 

Standardize all 
institutional 
agreements to ensure 
they reflect proper 
language in the 
templates and the 
templates are 
approved and 
administered through a 
document control 
process. Update and 
memorialize document 
flow, appropriate 
reviews, appropriate 
final approvals, and 
document retention 
need to be updated and 
communicated to 
faculty and 
administrators. 

III.D.16 V.P. Finance 
and 
Admin./Direct
or Business 
Services 

In August 2018, the District’s Independent 
Contractor Agreement and Professional Services 
Agreement were standardized into one document 
that includes the proper language for each 
template and fill-in fields for contract specific 
language such as date, contractor name, 
agreement type, dates of performance, services to 
be performed, and compensation for services. 
Every agreement is approved by both the 
Associate Superintendent/Vice President of 
Finance and Administration and the 
Superintendent/President. The new agreement is 
administered by the Business Services department 
and includes a cover sheet with routing 
instructions and a required document attachment 
check list for ease of document flow.  The entire 
agreement packet is then sent to Business Services 
for verification of approvals and required 
attachments and is then retained in Business 
Services for document retention purposes.  

 Improved internal 
control, reduction in 
liability and improved 
communication with 
community partners. 
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Response to Recommendations for Improvement 
 
 
Recommendation 1 In order to improve effectiveness, the team recommends the College clearly 
demonstrate a link between SLO assessment and improvement of student learning and achievement in all 
courses and programs. (Standards I.B.1 I.B.4, II.A.2, II.A.3, II.A.16, III.A.6 and ER 11) 
 
Response: 
 
In response to this recommendation for improvement from the latest ACCJC team visit, Allan Hancock 
College has taken many steps to improve effectiveness and develop a stronger link between learning 
outcome assessment and student learning in both academic affairs and student services. These steps 
include streamlined data reporting and collection, surveying for best practices, and increased training 
opportunities.  
 
Data reporting and collection were identified as a priority among Learning Outcomes and Assessment 
Committee (LOAC) members for both Academic Affairs (AA) and Student Services (SS). The difficulty 
of extracting digestible data from past reporting systems led to the creation of dynamic reporting 
through the online learning outcome dashboards. (Academic Affairs, Student Services: Program 
Review: http://bit.ly/CPR_AA, http://bit.ly/CPR_SS) With these new dashboards, stakeholders can 
download charts and tables and other data reports as needed. In addition to the dashboards for both 
academic affairs and student services, both areas have looked for better methods and storage for 
collecting data. Student services has created shared reporting mechanisms that enhance data collection. 
They have also implemented a data center that utilizes shared websites that house data dashboards and 
embedded applications for inputting data and writing reports. Moreover, the assessment of learning 
outcomes is integrated into program review and annual update reporting documenting practices of 
assessment leading to curriculum improvement and in turn student learning. 
 
In 2018, the LOAC committee members acknowledged deficits in the processes and use of technology 
that facilitated outcomes assessment. However, in order to confirm committee member observations 
about the process, the committee implemented a survey that would assess the assessment processes with 
two outcomes in mind: identify issues with the overall feeling toward assessment practices on campus 
and identify pain-points in the processes.  As a result, the committee began exploring other methods and 
developed an assessment cycle process that was more holistic and feasible without overwhelming 
faculty. (New handbook going through vetting: Assessment Cycle Handbook, Current Institutional 
Assessment Plan) 
 
In addition to the survey, the LOAC committee, with the assistance of Institutional Effectiveness (IE) 
began facilitating regular workshops that covered basic learning outcomes assessment, including 
outcome writing, rubric writing, and evaluation and analysis of data. In addition to these basic 
workshops, IE held workshops for student services to examine outcomes and how they support college 
and department missions. During this workshop, the student services examined current practices and 
made improvements to current assessment practices that had large effects on their assessment practices. 
In addition to the committee work, individual departments conducted workshops and retreats every year 
to analyze data as a group and make recommendations. (Workshop Results) 
Instructional faculty regularly use student learning outcome data for improving student learning and 
assessment practices.  For example, course improvement plans for biology and business indicated that 
changes to course instruction were a direct result of the assessment data and discussion with other 

https://www.hancockcollege.edu/ie/AAOutcomesAssessment.php
https://www.hancockcollege.edu/ie/student_services.php
http://bit.ly/CPR_AA
http://bit.ly/CPR_SS)
https://www.hancockcollege.edu/ie/documents/Assessment%20Cycle%20Handbook%20Draft%2010.27.2020.pdf
https://www.hancockcollege.edu/planning/docs/Institutional%20Assessment%20Plan.pdf
https://www.hancockcollege.edu/planning/docs/Institutional%20Assessment%20Plan.pdf
https://www.hancockcollege.edu/ie/documents/LOACSS%20Workshop%20assessment.pdf
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faculty, such as this report excerpt from a course improvement plan: “Suggestions from faculty include 
re-wording the embedded question slightly to make the choices clearer.  Otherwise, the data indicate that 
the students who are successfully completing the course are developing good study skills and test taking 
strategies early in the semester.” Another course improvement plan example was when business wanted 
to “implement students starting the analysis during lab time to ensure they have a clear understanding of 
HOW to proceed. However, some students just didn't follow through on completing the analysis 
although knew how it was to be completed.” See (Appendix: SLO Improvement Plans) for detailed 
excerpts. While assessment has always been a part of program review, additional training and expanded 
data availability led to improved student learning. For example, anthropology used their outcome data 
“... to adopt online education resource [OER) materials to limit and in some cases eliminate textbook 
costs for students.” See (Appendix: SLO Program Review) for detailed excerpts.  Academic Affairs has 
been continually using data and faculty dialog to drive improvements for student learning. 
 
Similarly, additional training and expanded data availability enhanced assessment practices with 
demonstrated improvements in student learning. For example, EOPS identified that "...additional efforts 
need to be made in order to support/promote student understanding of program requirements/services. 
Here are two ideas: 1. Provide students with a check list of requirement/services to follow along during 
orientation ;2. Send a follow-up email to students' mid-semester to encourage students to seek 
CalWORKs services.” Or there have also been changes made to how assessment practices have been 
conducted to strengthen assessment changes. For example, Counseling added a tour to their orientations 
to create stronger connection between for student learning about resources available to them. They were 
able to conduct statistical analysis using a control group and conducting T-tests to show there was 
significant increase in student learning of campus resources. These examples of innovation with 
assessment have effects on student learning. For detailed excerpts for these reports see (Appendix: SLO 
Improvement Plans). 
 
Recommendation 4 In order to improve effectiveness, the team recommends that the College complete the 
four program reviews that were not completed during the regular evaluation cycle. (Standard I.B.5, I.B.9, 
IV.A.3) 
 
Response: 
 
While the college is generally successful at completing regular program review for all programs, the 
four programs identified have struggled to do so.  For two of the programs that had not been completed, 
a lack of any full-time discipline faculty has hampered efforts to complete the reports. However, at this 
time all four program reviews are either completed or in the process of being drafted: 

1. Geology:  completed, under review 
2. Engineering:  first draft completed 
3. Environmental Health and Safety:  first draft in progress 
4. Fashion and Consumer Sciences:  first draft in progress 
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Recommendation 5 In order to increase effectiveness, the team recommends AHC assess the availability of 
student support services and implement appropriate changes to assure equitable access for evening and 
online students. (Standard II.A.7, II.C.3) 
 
Response: 
Allan Hancock College has assessed the availability of support services and implemented appropriate 
changes. Below is a sample of some of the changes. 
 
The Academic Resource Center has expanded services to ensure equitable access for students.  The 
Tutorial Center and Writing Center now offer all tutoring services online, including appointment-based 
and drop-in tutoring. In addition, the centers have implemented services to make it easier for students to 
access tutoring, including, creating Canvas pages to communicate with students more efficiently, using 
Zoom for tutoring, and implementing a chat feature on the website which allow students (online and in-
person) direct access to front desk staff for scheduling or general questions. Students can now also sign-
up for tutoring online using a web form. The Tutorial Center has also expanded hours to offer Saturday 
tutoring. Tutoring at the Lompoc Valley Center expanded to include Writing Center services starting in 
Fall 2019. Because we provide online tutoring, all AHC students (including those on the LVC campus) 
have access to the same robust tutoring programs offered by the Academic Resource Center.  
  
The AHC Library has expanded its service offerings and hours of operation significantly over the last 
year. The library now offers services seven days a week. In the 2019-2020 year (pre-Emergency Remote 
Teaching), the library opened for Sunday hours (from 9:30 am to 4:30 pm). These hours proved popular 
among students, with typical headcounts of more than 40 students present per hour. In 2018-2019 and 
2019-2020, the library also offered expanded evening services, staying open for students till 10 pm 
Monday through Thursday. Saturday hours were also extended from 10 am to 2 pm. Since the move to 
ERT, the library has continued to offer remote services seven days a week, even expanding the hours of 
the chat reference service. The chat service is now available Monday-Thursday from 6 am to 12 
midnight, Friday and Saturday from 8 am to 10 pm, and Sunday from 8 am to 12 midnight. Though chat 
has steadily become a well-regarded and utilized service, it has proven to be extremely popular with 
students since the school's move to remote learning in March. There have been 3,005 lifetime chat 
interactions between AHC students and AHC librarians, with 1,051 of those occurring just over the last 
six months (March-September, or the length of time the college has been in ERT mode). In August of 
2020, the library also expanded its reference service by adding a "Text with a librarian" feature.  
  
Continuing its push to provide more services for online and evening students, the library has also 
expanded its online holdings, adding more ebooks, audiobooks, article databases, and streaming 
educational film services. Over the last two years, the library has purchased lifetime access to JSTOR 
collections, expanded general database holdings (including subscribing to Opposing Viewpoints in 
Context, Proquest's Historical Newspapers, and Nexis Uni for the Paralegal, Administration of Justice, 
and Business programs), subscribed to a second streaming film service (Alexander's Street's AVON), 
and added databases for CTE disciplines In the 2018-2019 and 2019-2020 academic years, ebooks were 
purchased and added to the Gale Ebooks collection. The books purchased were similar to a popular print 
collection at the library, the Controversial Issues collection. This purchase was undertaken as a way to 
provide equitable services to students taking face-to-face courses and solely online courses. Over the 
2019-2020 year (and the summer of 2020), approximately $30,000 was secured and used to purchase 
ebooks and e-audiobooks for the library's new subscription agreement with OverDrive. The books and 
audiobooks purchased included current non-fiction, fiction, and children's books. This digital purchase 
was made with the goal of creating more access for students who could not readily get to campus to 
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check out print materials from the library's Stacks, Popular Reading, and Children's collections. A 
significant number of the books and audiobooks added to Overdrive included novels currently being 
used in classes as well as other suggested course texts. In the spring the library also provided digitization 
services for course and research needs. The library is currently exploring and planning to purchase e-
readers pre-loaded with e-book versions of Course Reserves materials, as well as subscribing to BibliU 
as an ebook platform for accessing Course Reserve materials. 
  
Community Education assessed the ongoing need for extended hours via a student/community survey 
and reviewed services data collected via the Starfish Kiosk, and as a result of these tools, is continuing 
the evening hours (Monday through Thursday, 4:30-7:30pm) but also added Saturday morning hours 
(8am-11:30am), as the student/community survey indicated a need for services on Saturday mornings. 
  
Beyond an assessment of the extended hours, Community Education also looked to the provision of 
services using innovative techniques and tools that facilitated serving students, something that was 
always thematic in the student survey. Besides receiving a variety of services in-person or by phone, CE 
will implement a chat box that provides students and community with immediate answers to their 
questions, and act as an added feature to ask about services and classes. 
  
Lastly, Community Education has implemented Signal Vine, a texting communication platform that 
allows for an impactful two-way communication with students. Signal Vine allows CE to target students 
with personalized text messages, providing effective student engagement, and improving student 
retention and completion. 
  
The Math Center offers drop-in tutoring Monday through Thursday from 5 pm to 8 pm, Saturday from 
11 am to 4 pm and Sunday from noon to 4 pm. Our extended hours ensure that evening students have 
access to our services on evenings and weekends. Since the pandemic began, the Math Center is offering 
services online via Zoom to be able to better serve our students including online students. The Math 
Center plans to continue to offer online tutoring after the pandemic is over to serve online students and 
LVC students who may otherwise not be able to attend the Math Center. 
 
MESA/STEM expanded their hours the last 5 years to ensure evening services are provided to 6 p.m. on 
Mondays, Tuesdays and Wednesdays.  Additionally, the MESA/STEM website has been developed to 
ensure students have online access to STEM counseling appointments, the MESA/STEM event and 
activity schedule, the tutoring schedule, STEM online resources, a STEM internship toolkit, a STEM 
scholarship toolkit, MESA/STEM center staff and faculty contact information, the MESA application, 
MESA/STEM Newsletter, program announcements, and FAQs.  Online students are served via email, 
zoom, and phone on a “as needed” basis. 
  
During the pandemic, MESA/STEM counseling services and tutoring services are available remotely 
throughout the week including evening hours. 
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Reflection on Improving Institutional Performance 
 
 
Student Learning Outcomes 
 
ACCJC Standard I.B.2 states: “The institution defines and assesses student learning outcomes for 
all instructional programs and student and learning support services. "Reflect on the college’s 
assessment processes since the last comprehensive review:  
 
•What are the strengths of the process that helps lead the college to improve teaching and 
learning? 

 
Allan Hancock College assessment process is outlined in the Institutional Assessment Plan (IAP).  As 
part of the Councils and Committees Pathways to Decisions, the IAP is a fluid document that is updated 
regularly. This allows for constant innovation and improvements to the process and the college’s needs. 
For example, with the focus on guided pathways, there has been a shift to the journey students take 
through college. Therefore, it is essential that the assessment process does a better job of evaluating 
those pathways through stronger focus on Program Learning Outcomes (PLO) rather than Course 
Learning Outcomes (CLO). In addition to changing focus, this allows for the evaluation of assessment 
practices. In other words, the process can change to meet the needs of the college. 
 
CLO and PLO assessment inform the Institutional Learning Outcomes (ILO) assessment by using the 
CLO data as a foundation and aligning ILOs as in figure 1. While this gives the college a big picture of 
ILO performance, the college looks at the ILOs in more depth by conducting indirect evidence surveys 
and examining the data with statistical methods. The college regularly assesses the ILOs indirectly and 
directly. The indirect surveys yield data that can be connected to institutional databases. This flexibility 
allowed for analysis using scatterplots, logarithmic regression, binary logistic regression, and more. For 
example, in 2019 the ILO assessment team conducted analysis on ILO 1, communication literacy and 
performed disproportionate impact analysis. The analysis showed that some populations may have 
experienced disproportionate impact. (Full ILO 1: Communication Report) 

https://www.hancockcollege.edu/planning/docs/Institutional%20Assessment%20Plan.pdf
https://www.hancockcollege.edu/ie/documents/ILO%201%20Final%20Report.pdf
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Figure 1 ILO Performance 

In addition to the flexibility that the assessment processes allow, the efforts of any assessment 
improvements are driven by faculty. Assessment decisions are a part of the Committee Councils and 
Pathways to Decisions (CCPD) under the Learning Outcomes and Assessment Committees (LOAC). 
There are two sides of assessment: academic affairs (AA) and student services (SS). Both committees 
are made up of representatives from each department in the college. This gives the decision-making 
issues to the faculty. Moreover, faculty have been highly engaged in the assessment process, especially 
in the last year. The LOAC committees are highly attended and have had representation from all 
instructional and services departments. Although this lateral decision making among stakeholders can be 
slow, engagement creates buy-in and ownership of the processes that are developed. 
 
 During the 2019-20 academic year LOAC analyzed past processes using an employee survey and then 
moved forward with a pilot of a new assessment process that focused on the program level outcome 
analysis and data collection. This process that the committee developed focuses more on the discussion 
and dialogue around outcomes’ data that will drive improvements in student learning.  For sample 
agendas and notes from committee meetings, see (Appendix: SLO Committees’ Agendas and Notes). 
 
A good example of the innovation in assessment practices is Student Services outcomes assessment. In 
2018, LOAC-SS made a few issues clear about the processes. First, the software being used to house 
data was not intuitive and did not afford accessible customized reporting. The committee asked for other 
methods to be investigated to solve these issues, so committee members developed a data center where 
data could be input on a SharePoint site and dashboard where the reporting was dynamic with multiple 
ways to disaggregate the data (Public version: https://www.hancockcollege.edu/ie/student_services.php). 
Now that the issues with the software have been alleviated, departments can now look at outcomes more 
in-depth. For example, counseling recently analyzed their outcome data using statistical analysis, 

https://www.hancockcollege.edu/ie/student_services.php
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running t-test on the data and establishing the differences in the control group and the test group was 
statistically significant, indicating that the intervention with the outcome made an impact with the 
students that received it.  In short, the innovation and plasticity of the committee made it possible for the 
members to now focus on more important questions about their outcomes than facilitation and 
processes. 
 
The strengths of the assessment process lie in the members that make up the LOAC committees. The 
faculty that populate those groups drive improvements through dialogue and action. They all share a 
common desire to push student learning and while the processes are not perfect, they will be led by 
faculty.  
 
 •What growth opportunities in the assessment process has the college identified to further refine 
its authentic culture of assessment? 
 
Growth is neither simple nor quick. The presence of challenges within a process provide opportunities to 
improve, but that process must first have a mechanism for change. The lateral layout of the CCPD 
structure allows for faculty representative input on all levels of decision making. The two committees 
responsible for the oversight of the assessment on campus are made of faculty representatives from each 
service and instructional department. In 2018, both AA and SS committees expressed frustration and 
cynicism with the current processes. As noted earlier, assessment committees commissioned a college 
wide survey to gather feedback about the process. (Survey:  
https://www.hancockcollege.edu/ie/documents/Assessment%20Climate%20Survey.pdf)   Prominently 
among the issues were discussion of assessment results and closing the loop due to the reliance on one-
direction communication to facilitate flow of dialogue and reflection of assessment results. Also, faculty 
and staff expressed distress with the software used to house and input data. These results led the LOAC-
AA committee to work towards a process improvement described earlier (Survey results).  The 
committee members collaborated in the creation of a new process that addressed the issues at hand. Our 
Academic senate voted to refocus our assessment to Program level due to the need to have a holistic 
view of pathways students take and to create more meaningful dialogue, engagement, and faculty 
ownership across campus. While the detailed process is still being vetted by the proper CCPD channels, 
there has been a move on the major focuses of assessment and additional inquiry into related processes 
within the program review purview.  
 
 For Student Services, it was sufficient to create a new, easier data entry process. A data center was 
created that would use SharePoint and Tableau (Software that were familiar to faculty and not new to 
learn). On this site, data could be gathered, and reports created easily. Also, this allowed malleability for 
reporting. In other words, Student Services processes were sufficient for the assessment of their 
outcomes, but the means by which that process was facilitated needed more specialization and less 
complexity. This change has made way for student services to look at their assessment collection with 
more depth, now freed of the struggle of data entry, faculty and staff can focus on questions of equity 
and quality that previously, was difficult to accomplish due to time spent learning and relearning 
software. Although the group is moving forward, there are still some places for growth. Collection 
methods for individual student data that can be disaggregated along variables like ethnicity and gender. 
This will allow for better analysis such as disproportionate impact analysis of their services offered or 
statistical analysis of outcome interventions.  

https://www.hancockcollege.edu/ie/documents/Assessment%20Climate%20Survey.pdf
https://www.hancockcollege.edu/ie/documents/Assessment%20Climate%20Survey%2005022019.pdf
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 ILO assessment has been an avenue of analysis that has given the college many new ways to look at the 
data collected. Although this process has given interesting perspectives on disproportionately impacted 
populations and other analysis, we are in the process of examining how this happens. Faculty and staff 
have identified the current survey creation process that has been used in the indirect assessment of ILO 
gains as an area for growth. These surveys were developed from rubrics that faculty created in order to 
assess the level of gains in ILOs. The surveys are analyzed using Chronbach’s alpha test of reliability 
and the surveys had high alphas indicating they were reliable tools. A closer look, however, indicated 
that each question had a high likelihood of predicting the outcome of the survey, regardless of if a 
question was removed or not.  For example, ILO 5 is about Quantitative Knowledge, or mathematical 
knowledge. The questions asked about arithmetic, modeling, and other facets of mathematics. But the 
reliability analysis indicated that instead of asking the students specific questions about the confidence 
to solve certain math problems, the same results could have been gained with a single question of “Are 
you confident with math?” This and other issues with the ILO assessment, like noisy rolling up of CLO 
data to ILOs, is an area of growth. Committee chairs and research analysts have been researching other 
methods that might work for our college to assess the gains. Now that each outcome has been assessed 
with the original method, the ILO committee is exploring new methods to accomplish better data 
collection, including a more direct survey inventory that can be used to measure ILO outcomes. 
 
•Provide examples where course, program, or service improvements have occurred based on 
outcomes assessment data. In those areas where assessment may be falling behind, what is the 
college doing to complete the assessments per the college’s schedule. Evidence: Provide evidence to 
support the information and narrative described above. 
 
 
There have been improvements in both the instructional and student services areas in terms of using 
assessment data to fuel improvements. Regarding student services, there have been improvements with 
departmental and assessment improvements. Departmental improvements include reassigning staff and 
faculty responsibilities to improve student learning. For example, noncredit counseling improved the 
peer-to-peer counseling by requiring the students to meet one-on-one in order to better show how to read 
on-line schedules. Likewise, the Career Center included the program specialist in the resume writing 
workshops. These examples illustrate how departments have used assessment data to make changes to 
employee practices to further student learning, but student services have also made improvements to 
their departmental processes using assessment results. Such changes include adding workshops, 
increasing staff training, and creating new documentations and guidelines for both employees and 
students to reduce confusion about procedures. For example, due to assessment results, it was clear that 
employees needed to attend financial aid professional development opportunities to stay current on 
financial aid practices to keep students in the CAN program better informed of their options. See 
(Appendix: SLO Improvement Plans) for more detailed excerpts. 
 
Sometimes the assessment results do not lead to changes of departmental processes. Sometimes the 
changes in departmental processes lead to changes in assessment practices. These improvements can 
include changes to program learning outcomes, student learning outcomes, rubrics, measuring tools, and 
data sources. For example, LOAC-SS collaborated to create data reports from institutional databases that 
are shared across departments to assess the students in their individual programs. For example, EOPS 
and Financial Aid offices both have outcomes concerning students having knowledge of completing 
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financial aid applications. Both departments were using different data sources and processes to get the 
same lists of students. They discussed this with IT and were able to create a reporting tool that they can 
share to collect the student data with similar variables. LOAC did similar shared reports with many 
different variables. This streamlining of data collection has allowed the departments to spend more time 
thinking about the data and new ways to disaggregate the data to arrive at better conclusions to help 
student populations that struggle more than others. Furthermore, departmental reports indicate that 
assessment results led to improved outcomes. The Testing Center had many changes to the services they 
provide with the AB705 and multiple measures initiatives. This has changed the range of outcomes and 
they were able to narrow the focus of outcomes. In addition to outcome improvements, EOPS used their 
assessment data to restructure rubrics to better capture the varied levels of achievements. Student 
services have used their assessment data to make many improvements to their departments and the 
methods of collecting and analyzing data to encourage student learning. For a look at the reporting that 
they have done, see (Appendix: SLO Improvement Plans). 
 
Academic Affairs has also used assessment data to drive improvements. These examples can be found in 
their program review reports and course improvement plans. For example, the Graphics program has 
used their assessment data to advise faculty to participate in the “Early Alert” system if a student is not 
performing to standard. The program implemented a total of 12 changes based on their assessment data 
as reported in their program review. Another program to use their data to make improvements for their 
students is the Registered Nursing program. Data in course improvement plans from faculty completing 
assessments indicated that the students were having trouble with Dose calculations and word problems 
and require remediation from the faculty and adjustments in instruction. Also, there were 
recommendations for tutoring for reading and writing for the nursing students.  Moreover, instructional 
faculty have been inputting course improvement plans by term, and although there was irregularity of 
the reporting of all programs, improvements have been made and worked toward. There have been 
improvements from individual instructor instruction to holistic focuses on data points like retention and 
enrollment. For more details, (Appendix: SLO Program Review). 
 
Overall, assessment completion was falling behind, especially for programs that had outdated PLOs and 
CLOs. The information was brought to LOAC to address this discouragement around outcome 
assessment. The committee decided that an assessment to the processes would help identify the issues 
that were slowing assessment completion. The survey that was created for this purpose indicated that 
there were two pain points: discussion about SLO data was not happening so any improvement to be 
made because of this was not happening as much as it should have been. As a result, the committee 
explored innovative processes to alleviate faculty burden, streamline data collection, and adjust focus to 
campus initiatives like guided pathways. The faculty involvement in these changes has been steady from 
all departments across campus and this is not only creating faculty buy-in of assessment, but also 
creating ownership. This has been clear with the level of engagement and commitment faculty have 
shown in working towards improved learning outcomes assessment.  
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Institution Set Standards 
 

ACCJC Standard I. B. 3. reads: “The institution establishes institution-set standards for student 
achievement, appropriate to its mission, assesses how well it is achieving them in pursuit of 
continuous improvement, and publishes this information.” Using the most recent Annual Report, 
the college will reflect on its trend data on institution-set standards for course completion, 
certificate completion, degrees awarded, and transfer. 
 
See the Appendix for the full Annual Report. The tables below are Institution Set Standards data as 
reported in the Annual Report. 
 
College course success rates do not vary much year to year (especially when rounded). Actual course 
completion rates exceeded Institution Set Standards and were one percentage point below the stretch 
goals in each year over the time frame of the Annual Report. 
 

Course Completion Rates 
 2016-17 2017-18 2018-19 

Institution Set Standards 67% 67% 67% 
Stretch Goals 73% 73% 73% 
Actual Successful Course Completion Rates 72% 72% 72% 

 
Allan Hancock College focuses on students earning certificates rather than counts of certificates. The 
College exceeded the Institution Set Standards in all three years of the Annual Report and exceeded 
Stretch Goals in 2016-17 and 2017-18.  
 

Students Earning Certificates (Unduplicated Count) 
 2016-17 2017-18 2018-19 

Institution Set Standards 968 1,021 1,069 
Stretch Goals 1,067 1,162 1,207 
Actual Number of Students Earning 
Certificates 

1,187 1,171 1,183 

 
Allan Hancock College focuses on students earning degrees rather than counts of certificates. The 
College exceeded Institution Set Standards in all three years and exceeded stretch goals in two of the 
three years. 
 

Students Earning Associates Degrees (Unduplicated Count) 
 2016-17 2017-18 2018-19 

Institution Set Standards 797 835 884 
Stretch Goals 888 943 956 
Actual Number of Students Earning 
Certificates 

942 920 1,070 
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There are a wide variety of methods colleges use to count transfer outcomes. The California Community 
College Chancellor’s Office Student Success Metrics limits counts to those students who were enrolled 
in the year prior to or year of transfer. This measure does not suit the Allan Hancock service area as 
approximately 50% of transfer students delay decisions based on geographic barriers, family obligations, 
and cost of college attendance. The CSU and UC system offices report counts of transfers from 
community college originating colleges. Because many community college transfer students accumulate 
units at multiple colleges, the system offices of the four-year institutions must apply a rule set to 
determine which community college receives credit for each transfer. This approach undercounts the 
effort and resources community colleges provide to facilitate transfer when enrolled students accepted 
for transfer are not counted. Transfer data reported by Allan Hancock include students who were 
enrolled at the college at any time with any number of accumulated units. The College exceeded 
Institution Set Standards in two of three years and came closer to achieving the Stretch Goal in 2018-19 
than prior years. 
 
Transfer outcomes of Allan Hancock College students remains one of the most salient challenges facing 
the college. There are significant geographic barriers facing our students with transfer aspirations. The 
closest public four-year college is Cal Poly San Luis Obispo, with the lowest transfer acceptance rate 
and typically lowest transfer pool accepted in the CSU System. Even though Allan Hancock students 
year after year have the highest acceptance rate to Cal Poly, the size of the transfer pool accepted each 
year imposes barriers for our students. Looking beyond Cal Poly, Allan Hancock’s actual sister college 
in the CSU system is Channel Islands, 114 miles away. Geographic distance to available colleges is a 
barrier for our students given tight family bonds, along with high percentage of students with first-
generation status, and limited financial means. While Allan Hancock College has seen strong growth in 
Associate Degrees for Transfer (CSU transfer degrees), transfer to four-year colleges remains a 
challenge. In the meantime, College staff have initiated partnerships with local private colleges and 
continues to pursue the possibility of offering a bachelor’s degree.  
 

Students Transferring to the UC/CSU/In-State Private/Out of State 
 2016-17 2017-18 2018-19 

Institution Set Standards 1,358 1,298 1,265 
Stretch Goals 1,445 1,399 1,374 
Actual Number of Students Earning 
Certificates 

1,317 1,301 1,330 

Transfer counts include any Allan Hancock College student who transferred. These counts do not match counts reported by 
the UC and CSU system. 

 
Going forward, the College will reassess the methodology for establishing Institution Set Standards and 
Stretch Goals. Institutional Effectiveness Council established as one of its goals this year to reassess 
Institution Set Standards and Stretch goals. Current goals are based on formulas that update targets 
based on five-year rolling averages. Another area of review will be whether to continue reporting annual 
counts of certificates and degrees or to instead report rates based on cohort completions. Annual counts 
of awards are not only a function of cohort completion rates but are also a function the size of cohorts 
from years prior. External factors that impact college enrollments will therefor impact annual awards 
irrespective of any institutional input into student completions.  
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•What initiative(s) is the college undertaking to improve its outcomes? 
 

1. New Educational Master Plan focused on the student journey. The new Educational Master 
Plan is built around Completion by Design, which is a framework that helps colleges align 
policies, programs, culture and practices to create intentional student pathways that direct 
students into and through college to successful completion. A focus on the student journey from 
connection to transition allows the college to identify and implement strategies that move 
students through the educational process in a deliberate and tactical way. This framework also 
provides a connection to key performance indicators that help assess progress towards college 
goals (imbedded in the KPIs are outcomes related to course success rates and awards, which are 
also data reported as Institution Set Standards). 
https://www.hancockcollege.edu/ie/documents/EMP%209.14.20%20Draft%201.pdf   

 
 

            
 

Leading Indicators 
Metrics that show more immediate changes 

Lagging Indicators 
Metrics that take longer to influence & measure 

 
• Completion of transfer level math and 

English in the first year 

• Completion of critical student support 
activities by the first term 

• First term and year full-time enrollment 
status 

• First term and year to year persistence 

 

• Degrees and certificates 

• Transfers 

• Labor market outcomes 

• Average units earned of degree 
completers 

• Successful course completion rates 

 
 
 

2. Promise Program. Allan Hancock College implemented a new Promise Program beginning in 
fall 2018 that provides free education to recent high school graduates who attend full-time, enroll 
in math and English in their first year, develop a comprehensive education plan, and attend 
orientation. Students in the program show higher persistence, unit completion, and higher rate of 
math and English completion in their first year. Evaluation of student outcomes of first-year 
students does show the need to address the downward trend in first term GPA and success rates; 
the burden of attending full-time and enrolling in transfer level math and English requires 

https://www.hancockcollege.edu/ie/documents/EMP%209.14.20%20Draft%201.pdf
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additional support programs. The Title V grant Allan Hancock just received will provide several 
high leverage supports known to be successful (see below). 
A unique feature of the Allan Hancock College Promise Program is “Bulldog Bound”, which 
focuses on creating a college-going culture among fifth- through eighth- grade students in the 
college service areas; the impact of the program not only infuses a college-going culture among 
potential future college students, but the program also instills a positive view of college 
affordability for parents of grade school children. The program introduces the community to 
Allan Hancock College, the campus, and the programs and services available through early 
outreach 

 
3. Efforts to improve online student success. Academic Senate has supported measures and 

efforts to improve student success in online courses.  Since the accreditation team visit, the 
senate has focused on creating learning materials and professional development activities to 
improve online instruction.  The senate has also supported joining the CVC Online Education 
Initiative and was integral in securing a Zero Textbook Cost (ZTC) grant.   

 
The Online Education Initiative (OEI) led to various best practices that were implemented by our 
faculty: a new peer review best practice process, updates to our Regular and Substantive 
Instructor Initiated Contact Policy and increased professional development offerings focusing on 
online instruction. 

  
Work on the ZTC grant led to an increased adoption in Open Educational Resources (OER) 
across all sections, and especially in online courses.  The senate hosted an OER retreat for 
faculty to come and see what an open textbook looked like, print copies of popular OER were 
provided, and faculty were presented with several tips for locating and using OER in courses. 
  
The senate nominated and confirmed a faculty member to serve as OER Liaison, who provided 
guidance to faculty regarding OER, set up professional development opportunities related to 
OER, and kept the college on track to fulfill its ZTC grant obligations.  The senate also pushed 
for faculty librarians to provide drop-in hours and support for any faculty seeking OER material 
for their courses.” 

 
 
4. Enhanced focus on diversity, equity, and inclusion. During its July meeting, the Board of 

Trustees passed resolution 20-34 (Black Lives Matter) and directed “the 
Superintendent/President to immediately convene a task force of campus stakeholders to 
examine programs, processes, and policies throughout the District to ensure that they are free of 
systemic barriers to students of color and report back no later than the end of the 2020 Fall 
Semester.”  
 
In accordance with the AHC shared governance manual, Councils and Committees Pathways to 
Decision (CCPD), College Council Equity establishes the Diversity, Equity, and Inclusion (DEI) 
Taskforce to meet the directive of the resolution.   
Purpose – Examine policies, procedures, processes, and programs and make appropriate 
recommendations that lead to removing the systemic barriers that inhibit the ability of 
underrepresented groups to fully participate in the opportunities provided by Allan Hancock 
College.  
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Vision - We envision a college community that actively practices our shared values and commits 
to self-reflection in the promotion of equity and belonging by denouncing systemic racism, and 
actively working for racial justice. 

Charter - Promote diversity, equity, and inclusion (DEI) throughout every part of the college: 

• Examine, review, identify barriers and recommend practices and policies in the 
administration of all student services (e.g., financial aid, admissions, registration, records 
management, ASBG, equity programs, etc.); 

• Examine, review, identify barriers and recommend changes to hiring policies and practices 
for all employee categories; 

• Examine, review, identify barriers and recommend culturally responsive strategies in 
curriculum development and delivery of instruction (led by Academic Senate); 

• Examine, review, identify barriers and recommend practices and policies in all administrative 
departments (e.g., business services, auxiliary services, AHC Foundation, PCPA, campus 
safety, etc.); 

• Recommend professional development opportunities for all campus groups. 

• Examine, review, identify barriers and propose improvements of learning and service spaces 
for physiological and cultural inclusivity. 

To support this effort, the Office of Institutional Effectiveness (IE)has enhanced the availability 
of disaggregated data through Tableau dashboards 
https://www.hancockcollege.edu/ie/ahcequity.php. Staff in the IE office have also provided data 
coaching and training on how to interpret disaggregated data and measurements of 
disproportionate impact for managers and faculty (Appendices: Data Coaching Presentation; 
Program Review Training). Institutional Effectiveness Council also identified the integration of 
actions taken in the DEI taskforce with equity metrics, such as those use in the to integrate work 
of DEI and Student Equity Committee with equity metrics in the Student-Centered Funding 
Formula (Appendix: IE Council 2020-2021 Goals) 

 
5. Auto-award degree process. Allan Hancock College implemented a new degree awarding 

process effective fall 2019 that automatically awards degrees upon completion of required 
coursework. This initiative is showing improved outcomes of Latinx and first-generation 
students. Because of the difficulty students of color and first-generation students face in 
navigating college processes, Allan Hancock undertook this complicated project to make sure all 
eligible students the awards for which they qualify. After one year, the auto-awarding process 
corresponded to a 5.7% increase in students receiving an award from 1,231 to 1,301. The auto-
award process benefited Latinx students the most as 62% of the awardees through the auto-award 
were Latinx while this group comprised 47% of self-initiated awards and 51% of degrees overall.  

 
 

6. Guided Pathways. Allan Hancock College is participating in a five-year grant funded program 
to implement locally determined best practices organized around the four pillars of Guided 
Pathways. Major outcomes accomplished to date include completion of academic mapping, 

https://www.hancockcollege.edu/ie/ahcequity.php
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establishment of areas of interest (meta majors), research and design of the Guided Pathways 
website, planning and piloting of an imbedded success team within an area of interest, and 
faculty professional develop training to enhance student learning. As part of the evaluation and 
redesign of the program review process, the College is assessing practices that best integrate the 
Guided Pathways framework, especially areas of interest into dialogue around student 
completion. 

 
 

7.  Department of Education Hispanic Serving Institutions Title V Grant. Allan Hancock just 
received a Title V grant to enhance the college’s capacity to serve underrepresented students in 
an integrated process that leverages other initiatives. The following activities are planned in the 
grant: 
• Improve completion by providing embedded counseling, embedded tutors, and online 

counseling additions to our student support services: AHC will institute embedded 
counseling, classroom visits, and schedule group counseling sessions to reach more students. 
Online course and career mapping tools will be promoted, and step-by-step directions added 
to ensure more students will receive education plans and employment pathways support.  

• Decrease the time and units taken by creating clear education to career pathways: By 
doubling the number of students with education plans tied to career choices. To do this, we 
will require Title V students to attend career exploration interest inventories in the Career 
Center and meet with a counselor at least twice a year, beginning with the first semester. 
Once students complete career inventories, the college will connect students to local work-
based learning, employment, and internships, as well as tie educational plans to employment 
steps to improve their odds of building a professional network.  

• Foster flexible and affordable pathways by developing students’ financial literacy: 
Through the institution of financial aid workshops, additional Get Focused, Stay Focused 
career exploration courses, and add financial workbook pages into our AHC students’ 
Calendar. Students will be exposed to the economic ramifications of using cash versus credit, 
financial aid, loans, scholarships, and financial planning. 

• Infuse Andragogy, cultural competence, and build a stronger reflection of our student 
population through the creation of a professional development networks: Through 
faculty-to-faculty best practice workshops, the College will build a system to support 
culturally responsive teaching, curricular ties to employment skills, and career center support 
for service-learning opportunities. This professional development network will train faculty, 
administration, staff, and students to best meet the needs of first generation, low-income 
Hispanic students with the shared vision of greater access to higher education and 
employment goals. An adapted “College Culturally Responsive Scorecard” will be developed 
and implemented to guide faculty as they assess their curriculum. 
 
•How does the college inform its constituents of this information? Evidence: Provide the 
most recent Annual Report used for this reflection. 
Allan Hancock discusses and shares student achievement data through college committee 
meetings (Appendix: IE Council 2020-2021 goals), planning retreats and hosts data on public 
websites: https://www.hancockcollege.edu/ie/standard.php. (Appendix: Planning Retreat 
Agenda) 
 
Institution set standards were established during the prior planning cycle in which a formula 

https://www.hancockcollege.edu/ie/standard.php
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was established to set the threshold at 95% of a rolling three to five-year average, depending 
on the data type and any external considerations that may make more recent (eg. a three-year 
time frame) more relevant. (Appendix: Annual Report). 
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Report on Quality Focus Projects 
 
The Quality Focus Essay in the Institutional Self-Evaluation Report identified quality focus 
projects to improve Student Learning and Achievement. The Midterm Report will report on the 
goals, outcomes, and data identified for each quality focus project and the changes in Student 
Achievement and Student Learning that resulted from the projects. Of particular interest, if 
appropriate, is commentary on further expansion of the projects, the potential and intent to 
expand those projects to other areas of the College, and the ability to replicate these projects. The 
institution should also identify which, if any, projects did not achieve the desired outcomes and 
provide information as to the factors that contributed to that outcome. 
 
 
The following information is a summary of the QFE plans submitted with the College’s Accreditation 
Self-Evaluation.  All primary action steps have been implemented or are in progress. For example, the 
College revised the timeline and process for resource allocation to better integrate program review with 
resource allocation and long-range planning; this process was revised in the College governance 
document: Councils, Committees, Pathways to Decisions. This process also included the establishment 
of a Resource Allocation Committee to provide oversight and evaluation of this new process. 
https://www.hancockcollege.edu/planning/docs/CCPD%20Councils%20and%20Committees%20Manua
l.pdf  
 
The new (draft) Educational Master Plan integrates college and system goals, and embeds Institution Set 
Standards. https://www.hancockcollege.edu/ie/documents/EMP%209.14.20%20Draft%201.pdf    
As part of the work to develop a new Master Plan, the College undertook a multi-year assessment of 
current plans and how to best ensure integrated planning. Included within the develop of a new Master 
Plan was a review and revision to the College Mission and Vision Statements. 
 
Program review processes were revised and updated for administrative areas and annual updates for 
instructional programs were modified; the instructional program review added program set standards 
and added emphasis on reflections of student learning outcomes. More disaggregate data (by multiple 
population groups) was added to the comprehensive program review process. To assess the areas of 
strength and weakness within the program review process, Institutional Effective Council developed a 
rubric and evaluated over 20 comprehensive program reviews and provided feedback to the Program 
Review Committee. The IE Office now provides multi-hour training sessions on how complete program 
review, including use and interpretation of qualitative data, student achievement data, and student 
outcomes data. 
 
In order to better address equity and measures of disproportionate impact and integrate Guided 
Pathways, the Program Review Committee is currently revising the processes for the comprehensive 
program review and annual updates.  
Councils and committees and the College assessed existing software as well as alternative platforms that 
help to integrate program planning, college planning, and resource allocation. A proposed solution is in 
the vetting process; a noteworthy feature of the proposed software is that it includes a budget module 
that allows for better tracking of resource allocation to assess impact of activities on improving student 
outcomes. 
Improvements to student learning and achievement have been discussed earlier in the reflection on 

https://www.hancockcollege.edu/planning/docs/CCPD%20Councils%20and%20Committees%20Manual.pdf
https://www.hancockcollege.edu/planning/docs/CCPD%20Councils%20and%20Committees%20Manual.pdf
https://www.hancockcollege.edu/ie/documents/EMP%209.14.20%20Draft%201.pdf
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improvements to assessment practices and program review. With a new Educational Master Plan that 
integrates student data more transparently into the goal setting through the Completion by Design 
Framework, there should be better linkages between program and College plans. Many of the action 
steps identified in the QFE were part of the IEPI Partnership Resource Team plan that was evaluated by 
an outside team that reported “In the midst of these very difficult COVID-19 closures, Allan Hancock 
College should be congratulated for the remarkable advancements they are making toward an improved 
college planning process with increased communication across all levels.” (Appendix: PRT Summary 
Allan Hancock College 2019-20) 
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Action Project: Integrated Planning and Decision Making 
Anticipated Outcomes Goals Action Steps Measures of Progress 

1. Systematic analysis 
and evaluation of 
measurable 
outcomes tied to 
major college plans 

2. Integration of data 
such as Institution 
Set Standards, IEPI 
Goals, Strategic 
Planning Goals, and 
other metrics to 
inform college 
planning 

3. Systematic 
evaluation and 
improvement of 
major college plans 

4. Improved 
understanding and 
clarity of decision-
making processes 
related to resource 
allocation as 
articulated in the 
CCPD. 

5. Evidence that 
processes are 
followed and lead to 
institutional 
effectiveness tied to 
the College Mission. 

 

1. Linking of AHC 
Mission, Vision, and 
Philosophy with 
institutional 
priorities. 

2. Flexible system of 
decision making that 
honors AHC Core 
Values, Board 
Polices, and 
regulations pertaining 
to collegial 
consultation and 
effective 
participation. 

3. Timeline of planning 
and resource 
allocation that 
promotes the college 
mission. 

4. Demonstrated focus 
on student learning 
and achievement. 

  

1. Evaluate and update the CCPD, 
including a cross-functional group to 
oversee the process. 

2. Identify and visit colleges with solid 
planning processes. 

3. Review Council structure and 
functions to ensure integrated planning 
and decision making. 

4. Identify major college plans and 
evaluate integration to ensure 
integration of new plans. 

5. Internal SWOT analysis to identify 
gaps in planning steps. 

6. Joint council meetings to ensure cross 
pollination of constituency input. 

7. Charrette/compressed planning 
meeting(s) to identify most effective 
budgeting and resource timelines. 

6. Update new employee orientation with 
focus on planning and governance. 

7. Build in information gathering and 
feedback mechanism into budgeting 
timeline. 

8. Create budgeting dashboard to inform 
stakeholders of resource allocation 
status (in progress) 

9. Build integrated data dashboard that 
links outcomes of major college plans 
(in progress). 

10. Develop and maintain an integrated 
planning status matrix (updated twice a 
year). 

11. Bring in IEPI Partnership Resource 
Team for evaluation.  

1. Completion of 
revision of CCPD 
and approval at 
College Council. 

2. Revise 
Administrative 
Policy on 
Integrated 
Planning. 

3. Develop new 
policy on 
Institutional 
Effectiveness. 

  
4. Integrated 

planning processes 
are evident 
through clear 
linkages to 
College Mission 
and across plans.  
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Action Project: Integrated Planning, Program Review, and Resource Allocation 
Anticipated Outcomes Goals Action Steps Measures of Progress 

1. Systematic 
evaluation and 
improvement of 
planning IB.9 
resource allocation 
process 

2. Clear integration of 
program review and 
major College Plans 

3. Integration of 
program (unit) plans 
with major college 
plans 

4. Transparent cycle of 
planning and 
resource allocation 
aligned to support 
programs and 
services that meet 
the Mission of the 
College. 

  
  

1. Institutional priorities 
and strategic goals 
aligned with 
resources. 

2. Transparent 
budgeting processes. 

3. Clear connection 
between program 
planning and resource 
allocation that 
supports student 
learning and 
achievement. 

  

1. Develop a mechanism to identify and 
leverage all district general and 
unrestricted funding sources to ensure 
broad based support of programs and 
services. 

2. Revise program review templates and 
guidelines to ensure integration with 
major college plans and accreditation 
standards.  

3. Identify and implement program 
review technology to streamline 
tracking of program goals, resource 
needs, and allocations. 

4. Update College portal to improve 
communication about integrated 
planning and resource allocation. 

5. Build in intentional analysis into 
program review to measure when 
resource allocations improve programs 
and services. 

6. Reassess and revise processes for 
resource prioritization that integrates 
into planning timelines. 

7. Identify processes and people to ensure 
compliance with integrated planning 
processes delineated in the CCPD. 

8. Identify and update Board Policies that 
relate to integrated planning. 

9. Develop evaluation component of 
revised resource allocation process. 

10. Develop communication strategy. 

1. Evaluation of 
Program Review 
Process to ensure 
improved linkage 
between program 
goals and resource 
needs. 

  
2. Demonstrated 

improvement in 
understanding of 
resource allocation 
processes by 
campus 
constituencies.  

  
3. Demonstrated 

allocation of 
resources through 
program review 
improves student 
outcomes. 

  
4. Percentage of 

program reviews 
completed on time. 

  
5. Demonstrated 

compliance of 
planning and 
resource allocation 
processes with new 
criteria and 
established 
timelines. 
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Fiscal Reporting 
 
 
Please provide the most recent Annual Fiscal Report with your Midterm Report. If any of the 
areas of the most recent Annual Fiscal Report indicate that the college is not meeting its goals, 
such as high loan default rates, unmet liabilities, and/or projected deficits, please describe any 
plans for improvement. If the institution is on enhanced fiscal monitoring, please provide 
narrative describing progress on the institution’s improvement plans. If the conditions above do 
not apply, narrative is not required. Nevertheless, the institution should still include a copy of the 
most recent Annual Fiscal Report as part of its Midterm Report. 
 
See (Appendix: Fiscal Report) 
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Appendix: 2020 Planning Retreat Agenda 
 

ANNUAL PLANNING RETREAT 
Educational Master Plan 

Thursday, February 20, 2020 – 12 pm-4 pm 
Friday, February 21, 2020 – 9 am-3:00 pm  

Location: Radisson Hotel 
3455 Skyway Dr., Santa Maria Dr. 

 
 

AGENDA 
 

Thursday, February 20, 2020 
11:45 Pre check-in available 

12:00 Check-in and lunch 
12:30 Welcome and Introductions 
12:45 Educational Master Plan and the Student Journey 
1:30 College Services Activity and Discussion 

2:45 Break 
3:00 What do the data say? 
3:50 Final thoughts 

 
Friday, February 21, 2020 

9:00 Check-in and breakfast 
9:30 Recap of day 1 

9:45 Loss and Momentum Points – Taking Stock 
11:30 Introduce afternoon activity 
12:00 Lunch 

1:00 Strategies to Reduce Gaps 
2:00 Creating the Educational Master Plan – Next Steps 
2:45 Wrap-up 

 
 
 
 
 

Mission Statement 
Allan Hancock College provides quality educational opportunities that enhance student 

learning and the creative, intellectual, cultural and economic vitality of our diverse 
community. 

  



 

34 
 

Appendix: IE Council 2020-2021 Goals 
 

 

 

INSTITUTIONAL EFFECTIVENESS COUNCIL 
September 22, 2020 

2:30 – 4:00 pm 
https://cccconfer.zoom.us/j/95792441269 

 

 
MEMBERS 

 
2020-2021 Goals 

Paul Murphy 
VP, Institutional Effectiveness/ 
Accreditation Liaison Officer 

Co-Chair 

 
1. Summarize annual reports for distribution at College Council 

2. Organize an effective Planning Retreat 

Laurene Lee 
 Academic 

Senate/Faculty Co-Chair 

3. Respond to accreditation policies and requests from the commission and 
completion of midterm report 

4. Review correspondences with commission 
 

Eric Mason 
Faculty Association 

a. Substantive change application 

b. ACCJC annual report 

Rick Rantz 
Management Association 

 
Vacant 

Supervisory/Confidential 
 

Domenica Devine 
PT Faculty Association 

 

Erica Biely 
CSEA 

 
Yesenia Gijon 

ASBG 

5. Ensure completion of Educational Master Plan.  
6. Review and evaluate comprehensive program reviews and create annual 

summary report. 
7. Review funding formula metrics to assess interaction with DEI taskforce. 
8. Review progress on Vision for Success goals. 
9. Assess impact of major initiatives including AB705 and Guided 

Pathways. 
10. Review Institutional Set Standards. 

  
Ex-Officio members 

Kevin Walthers 
Nohemy Ornelas 

Bob Curry 
Armando Cortez 

 

 

Janet McGee 
Note Taker 
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Appendix: PRT Summary Allan Hancock College 2019-20 
 

Allan Hancock College   
Partnership Resource Team (PRT) Process Summary Report  
Institutional Effectiveness Partnership Initiative  
  
PRT Members:  Joseph Moreau, Michelle Oja, Jeanine Hawk, Jacob Kevari, and   

Don Palm (Lead)  
Areas of Focus  

A. Integrated Planning – Enrollment Management  
B. Integrated Planning – Educational Master Plan and Program Review Alignment  
C. Integrated Planning – Process Improvement  

Summary by Area of Focus  
A. Integrated Planning – Enrollment Management  
Allan Hancock College had one overarching objective in this element of their Innovation and 
Effectiveness Plan:   

1.Improve enrollment management.  
Progress   
Enrollment management is at the heart of the college’s planning process revision (see B and C, below) 
and it also is a core part of the Pathways Initiative. The college has begun work on enrollment 
management, and progress is especially evident in areas such as CE where the pathways work is well 
underway.   
In that context, the college has applied to be part of next year’s SEM Academy through the CCCCO. 
They are negotiating with the CCCCO and the RP Group to make that possible (tough in the current 
budget environment, but this IEPI program budget may make it possible). Through the SEM Academy 
the college plans to develop a more concrete and comprehensive strategy for scheduling courses and 
sections, setting enrollment goals, and for allocating resources for the schedule.   
The college has a plan b, if the SEM Academy does not work out: They will combine their pathways 
and enrollment management projects and hire consultants they have identified for that work.   
The college is continuing to work on evaluation methods for enrollment management.  
Suggestions for Sustaining Progress  

• Break down the ‘silos’ between student services and instruction. (This was part of the 
discussion at each of the team’s meetings with Allan Hancock.) Explore integrating student 
educational plans into scheduling and enrollment management. This a natural when combining 
pathways with enrollment management.  
• Ensure that any consultants hired in this area help develop the AHC capacity for continuing to 
improve enrollment management long after the consultants depart.  
• Follow through on joining the next available SEM Academy.  

  
B. Integrated Planning – Educational Master Plan and Program Review Alignment  
Allan Hancock College had three objectives for this area in their Innovation and Effectiveness Plan:  

1.Develop new Educational Master Plan integrated with guided pathways practices, VfS, and SCFF  
2.Improve program review alignment with college planning and resource allocation  
3.Integrate new technology into the process with Strategic Planning Online (SPOL)    

Progress   
The college made significant progress in all three objectives through:  

1. EMP: Held a planning retreat in February 2020; hiring market analysis researchers; and 
beginning the drafting process.  
2. Program Review: The college has developed clear plans to work over the summer to revise 
program review (pulling in faculty as much as possible), as well as to work to align program 
review closely with other elements of the planning process (e.g., EMP). That work is integrated with 
work on implementing SPOL.  
3. SPOL: Started training on the software; working on identifying and streamlining decision-making 
structures before implementing the software.   

Suggestions for Sustaining Progress  
• Refine and complete the EMP draft, and ensure that evaluation and improvement of the Plan 
are built in.  
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• Complete the revision of the program review process and implement the new model for the next 
feasible cycle.  
• Finalize the streamlining process, and then follow through on implementing the software.  
• Continue the conversations, and prioritize the most-needed goals since this is an ambitious 
area.  
• With so many elements of the planning process under review and in the process of 
improvement, keep your eye on priorities, especially in this period of stress.  

  
C.  Integrated Planning – Process Improvement  
Allan Hancock College had four objectives in their Innovation and Effectiveness Plan:  

1.Improve data literacy and use of data for decision making through ongoing dialogue and data 
coaching  

2.Provide more reports for data-informed decisions  
3.Provide software training to improve use and quality of data resources  
4.Implement process improvements in use of Banner tools, data reporting tools, and workflow  

Progress   
IE staff have attended webinars, and they are working on some great ideas to continue the learning 
process while everyone is working remotely.   

Suggestions for Sustaining Progress  
1. Use IEPI money to pay for the creation of professional development Canvas modules.   
2. In order to improve engagement in training, use specific data that the leaders (faculty, staff and 
management) use/should be using for scheduling or program review.  
3. To help address achievement gaps that were discussed during the visit, support trainings on 
equity and pedagogy, or equity and building tighter cooperation between instruction and student 
services.   
4. Reinitiate work on a data coaching system as soon as it proves feasible.  

Conclusion  
In the midst of these very difficult COVID-19 closures, Allan Hancock College should be congratulated 
for the remarkable advancements they are making toward an improved college planning process with 
increased communication across all levels.   
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Appendix: IEPI PRT Plan 
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Appendix SLO Improvement Plans 
 

 Sample Course Improvement Plans from 2017 to 2020: 
 Question- What changes have you made/do you plan to make based on the data? 

 

Term Yea
r 

Progra
m 

Response 

Sprin
g 

2019 MATH I don't know what else I can do beyond what was described in the previous question to help my students 
be more successful on this SLO.  One thing I am considering is to no longer accept all the students on my 
waitlist.  My class started with 41 students when our class size limit is 36.  I found I was unable to assist 
all the students when they were working in groups.   

Sprin
g 

2019 ART Based on the data, I plan on "streamlining" the material a bit. There is quite a bit of material, including 
reading, quizzes, essay writing, projects. Perhaps by "trimming" a bit, there will be a higher success rate 
because the student may find the abundance of material less overwhelming. 

Sprin
g 

2019 BUS Perhaps requirement half the Learning Logs midway through the course and explain the consequences of 
not turning them in (i.e., perhaps being dropped from the course). 

Sprin
g 

2019 AG I tried to identify students who weren't keeping up, but and I did address it. I will have to try another way 
of addressing this in the future. 

Sprin
g 

2019 DANC I made no plan to make any changes. I took into consideration my student’s ability to perform adequately 
in class.  

Fall 2018 MUS The more open-ended, lateral thinking sort of activity such as a research paper scores less well.  Many 
students have never done such a serious, documented, formatted, and technically demanding assignment, 
and the experience of watching this unfold as the semester progresses is not something that can be 
documented on eLumen.  The students generally go from terrible to acceptable, with a few that truly 
shine from the beginning, and a few who throw up their hands and refuse to even do the project.   

Fall 2018 ESL In the upcoming spring semester I will begin experimenting with writing in response to readings rather 
than having students write personal narratives.  This change is not based on SLO data, but on 
recommendations by the Chancellor's Office (AB 705).  I will continue to work on individual 
grammatical and mechanical writing problems of ESL students; however, more time will be spent on 
reading and understanding text, and then responding to text in writing.   

Fall 2018 ESL In the upcoming spring semester I will begin experimenting with writing in response to readings rather 
than having students write personal narratives.  This change is not based on SLO data, but on 
recommendations by the Chancellor's Office (AB 705).  I will continue to work on individual 
grammatical and mechanical writing problems of ESL students; however, more time will be spent on 
reading and understanding text, and then responding to text in writing. 

Fall 2018 MUS I understand it is difficult, and that the course, which is meant for music majors, is often undertaken by 
students merely seeking gen ed.  In order to equalize the playing field, I now allow students to bring in 
prepared notes for each exam.  And, brace yourself, it doesn't make much difference in outcomes.  
Students that are intent on doing well, do so.  Students who want to skate by with no effort, do not.     

Fall 2018 MATH In order to improve their course, teachers mentioned that they will need to remind students the 
differences between the sample and population symbols on the calculator.  One teacher mentioned that 
they will require the use of a graphing calculator in future classes so that all students are working with 
the same type of technology. 

Sprin
g 

2018 NURS The nursing faculty continued the work on curriculum review and revision in the midst of managing the 
current courses and program. The faculty established a timeline of review and revision of curriculum in 
light of seeking approval from the Board of registered Nursing and college's curriculum approval 
processes.    

Fall 2018 MATH It seems as though this was a good question with solid results coming from the students assessed. The 
faculty who completed responses to their student results indicated that they felt their students understood 
the SLO and will hopefully do just as well, if not better, the next time we assess this SLO. 

Fall 2018 ESL I predict that this change in writing curriculum will be suitable for the Writing 3 students, but likely too 
challenging for most Writing 1 and 2 students.  In Fall 2019, we will need to recommend that some 
students start in the noncredit program before moving to credit. 

Fall 2018 MATH The textbook does not emphasize converting the answers to decimal form so one instructor mentioned 
that they had not required this to be done on the previous tests.  Therefore, they stated that they will need 
to emphasize this the next time.   

Sprin
g 

2018 NURS The full-time faculty have consulted with ATI regarding a comprehensive review and modification of the 
program concepts. These concepts serve as a foundation to tie in various key concepts of nursing with 
entry-level practice.   

Fall 2018 MATH One faculty commented that they will not change their methods of doing everything by hand.  Another 
commented that they will take some time in class to discuss the use of the parenthesis. 

Fall 2018 ESL All basic elements of the class and lab will remain the same.  I will be using "The Absolutely True Diary 
of a Part-Time Indian" for independent reading in spring.   

Sprin
g 

2018 BIOL There was some discussion that the embedded question may have been more difficult than the average 
Lecture exam 2 question. 

Fall 2018 BIOL Current re-evaluations are taking place about the effectiveness of this one instructor, with staffing 
changes eminent. 
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Sprin
g 

2018 MUS Changes implemented have included timed due dates for components of the paper and in person library 
visits.   

Sprin
g 

2017 MATH In order to improve their course, teachers mentioned that they will need to work more with students and 
do more examples of contingency tables in class.  Another teacher commented that they want to include 
more spiral review throughout the semester in future semesters.  Others plan to assign more homework 
problems involving contingency tables, place more stress on SLO topics, create extra worksheets, and 
spend extra time covering contingency tables.  One teacher even decided that they would weight quizzes 
and exams more heavily in their class because their students were rushing through homework to just get 
it done and were not spending time to actually learn the material.  Additionally, some teachers stated that 
they would make no changes in their future classes with regards to probabilities with contingency tables. 

Fall 2017 MATH In order to improve their course, teachers mentioned that they will need to remind students how to check 
their answers with the calculator, change the number of questions on the final exam to allow more time 
on each question, go over the steps of the hypothesis test more, explain the differences between the P-
value method and Rejection Region method, and stress the importance of the inequality symbol when 
doing the Rejection Region method.  One teacher mentioned that they created extra worksheets, had 
students invent their own hypothesis test problems, then critique a peer’s hypothesis test problem and 
solution.  Additionally, some teachers stated that they would make no changes in their future classes with 
regards to probabilities with contingency tables. 

Sprin
g 

2017 MT In the last class, I did a +/- with the class.  The major change I would make, based on student feedback 
and my experience with the class, is spending more time on the "final project", and spend more of that 
time at a company’s site, at the "gemba".  What makes that hard is working in a plant 6-9pm, which are 
typically lightly populated by management/engineers, getting the class there, having a conference room 
we can work in. 

Sprin
g 

2017 GRPH Students produce posters, package design, and illustrations for their portfolios. These portfolios help 
them get jobs in the field or transfer. Most of the student work is printed on one of two Epson large 
format printers. The one used the most is 24", is the most reliable and has the most accurate color 
conversions. 

Sprin
g 

2017 ESL I plan to continue using a chapter by chapter vocabulary list with words from the independent reading 
novel.  Students chose words from this list for their vocabulary log.  Additionally, I created fun 
discussion questions using the vocabulary from the list.  Using the vocabulary list had two positive 
outcomes: 

Sprin
g 

2017 GRPH It appears that the current instructor has changed and complicated the curriculum to the detriment of the 
students who are interested in this program. Several complaints have been made directly to full-time 
faculty, staff, and student workers. An off-cycle evaluation was requested, but nothing happened. 

Sprin
g 

2017 ESL I will meet with students that are doing poorly earlier in the semester (~Week 4) to discuss strategies for 
improvement.  I will enlist the assistance of Adrienne Lomp in the Language Lab to check with these 
students weekly to encourage follow-through with learning strategies and meeting deadlines. 

Fall 2017 BIOL Suggestions from faculty include re-wording the embedded question slightly to make the choices more 
clear.  Otherwise, the data indicate that the students who are successfully completing the course are 
developing good study skills and test taking strategies early in the semester. 

Sprin
g 

2017 ESL Although students showed improvement correcting errors in specific grammar areas (e.g., subject-verb 
agreement, fragments, plural nouns), they need more "open-ended practice" including opportunities to 
correct sentences without being prompted to correct a specific subcategory. 

Sprin
g 

2017 AB The instructor will continue to stress the importance of quality tool and equipment use in the preparation 
and painting of a vehicle.  Focus will also be placed of showing the connection of theory in the lecture 
portion of the class to the hands-on lab participation. 

Fall 2017 BIOL Possibly implement students starting the analysis during lab time to ensure they have a clear 
understanding of HOW to proceed. However, some students just didn't follow through on completing the 
analysis although knew how it was to be completed. 

Sprin
g 

2017 ESL I averaged the scores for each unit separately and found that Unit 11 (Adjective Clauses) was the most 
difficult for students.  I will allow more time in the schedule and provide more practice handouts for this 
chapter in the future. 

Sprin
g 

2017 GRPH Students need more time to get a deeper understanding of the material taught and demonstrate best 
practices in design for publishing. Encourage students to enroll in the Graphics Friday Open Lab to have 
more time to complete projects. 

Sprin
g 

2017 GRPH Communicate with students early in the semester to determine what additional student services they 
might need. Recommend that students enroll in the Graphics Friday Open Lab to have more time and 
resources to finish their projects. 

Sprin
g 

2017 GRPH Tutorials were recommended to students to watch outside of class. Students were encouraged to enroll in 
the Graphics Friday Open Lab where they could be logged into faculty accounts with Lynda.com to 
watch training videos on Maya. 

Sprin
g 

2017 GRPH The instructor has been consulted and recommendations have been made to adhere to the lesson plans in 
order to stay on track with lectures and assignment deadlines. Overall, the students enjoy learning from 
this faculty member. 

Sprin
g 

2017 ESL The next instructor to teach the course should modify the work outside of class to provide for more 
opportunities to listen and discriminate between various vowel and consonant sounds by a variety of 
English speakers. 

Fall 2017 ESL In the future, I will require all students to read the same novel, even if they claim they have already read 
the "The Circuit."  This will force students to stay on pace to successfully complete the Reading Journal. 



 

41 
 

Fall 2017 ESL I would like to explore the use of a different textbook.  If the same textbook must be used again, I would 
utilize the same audio, but provide two tests:  one for beginners and one for high intermediate students.   

Sprin
g 

2017 GRPH Hopefully, the Part-Time Faculty contract will be revised to remove seniority and another faculty 
member can be offered this course if there is not a change made by the instructor to nurture and support 
students.  

Sprin
g 

2017 ESL 2) Vocabulary for the log and discussion matched the chapter they should have been reading outside of 
class.  This kept more students aware and on track with approaching journal reading deadlines. 

Fall 2017 ESL I will discuss changing the format of the "Error Correction" assessment with my colleague.  If he agrees, 
I will use a multiple-choice format next semester and see if the results improve. 

Sprin
g 

2017 ESL Students do much better on SLO 2 when we have directed labs.  I could help students individually on 
their journals and specific areas of need during the directed lab time.   

Sprin
g 

2017 BIOL Based on these data, I have no plans to change the format or expectations of the formal lab report.  The 
majority of the students met the objectives of the assignment. 

Sprin
g 

2017 GRPH New technology was added to the program to help students with learning to draw and create illustrations 
on the computer. Students can draw with pens instead of mice. 

Sprin
g 

2017 GRPH Better communication with students who indicate they are at risk of failing. Find out whether the 
problem is personal, pedagogical or an issue with the technology. 

Fall 2017 AB I plan on trying to replace all the missing sockets, screwdrivers and assorted tools so that the students 
will be able to identify all tools used in the industry. 

Fall 2017 ESL We will have Adrienne Lomp in the Language Lab create shortened lab assignments for the evening 
classes that focus on reading comprehension and vocabulary. 

Fall 2017 MATH I will continue to emphasize basic vocabulary and trigonometric notation.  Additional practice is needed 
by the students in class and outside of class. 

Sprin
g 

2017 AB I will have practice panels available for students that do not want to team up with other students to 
practice these techniques as an alternative. 

Sprin
g 

2017 BIOL Emphasize to students not to depend on the computer to proof read written work as computers must be 
"taught" to recognize science words. 

Fall 2017 MATH We need to make sure not to gloss over the "easy" material, mistakenly assuming that the students will 
easily understand it. 

Sprin
g 

2017 MATH We may need to rewrite the question we are using for this SLO, or omit it since the problem used was at 
too low a level. 

Sprin
g 

2017 MATH CSLO #1: Most people said not changes although one pointed out the importance of the “learn it, do it, 
teach it” model. 

Sprin
g 

2017 BIOL Continue to emphasize to students that school is a job! I also will utilize AHC's "early alert" system more 
often. 

Sprin
g 

2017 MUS Making as many opportunities available as possible.  this is not a change; this is an ongoing 
responsibility. 

Sprin
g 

2017 SPCH We need to look at the textbook/ testing, etc. to see if we can help students understand the theory better. 

Sprin
g 

2017 NURS The full-time faculty have worked with ATI consultants to review and revise current nursing curriculum.  

Sprin
g 

2017 GRPH Continue to provide access to technology to ensure student learning and demonstration of objectives. 

 
Sample Improvement Plans from 2017 to 2020: 

 Question- What changes have you made/do you plan to make based on the data? 
Term Year Department Response 
Fall 2017 University 

Transfer Center 
While the UTC is meeting institutional standards with the given data regarding SEP 
completion, the goal is to ensure that 100% of students who are seen have a completed 
comprehensive plan. When a student does not complete a comprehensive plan, it is usually 
due to the time limitation in a 30-minute appointment where multiple topics need to be 
covered. The data results may be an indication that longer appointments are likely necessary 
to complete a comprehensive SEP in each appointment. Also, the data may be skewed in 
that not every appointment is scheduled with the goal to complete an SEP. A student may 
come in for other reasons and there may not be time to complete a full SEP in the one 
sitting. As mentioned in the strengths section, some students may have only come in to 
complete their initial abbreviated SEP and thus, not have the full comprehensive completed 
yet. Another challenge in the UTC is the lack of counseling appointments. With more 
counseling hours, the UTC would have an increase in appointments and thus, help to 
complete more SEPs. The tracking of the data is another challenge of the program. There 
needs to be a more comprehensive and organized way to track student information 
(including SEP progress). The UTC was forced to use additional information in SARS to 
track the two-week period. This information should be readily available.  

Spring 2018 University 
Transfer Center 

While the students who were assessed did complete their transfer timeline with a 
comprehensive SEP, the data also brought to light the fact that there are limited resources 
(counseling hours) in the UTC. There are not enough counseling resources to provide 
comprehensive SEPs to the number of transfer students on the AHC campus. 70% of AHC 
students indicate a goal of transfer when they apply to the campus. Even with a high 
percentage of timeline completion, the UTC realizes that not all students come to an 
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appointment ready to complete a full SEP. Some appointments are merely informational as 
students are gathering information about the transfer process. While this may not show a 
challenge of the program, it may show a challenge of the assessment method. However, it 
does point to a service improvement that is needed. Since time and resources are limited, 
the UTC is in need of better screening processes to find out the needs of the students prior 
to scheduling the appointment with a counselor. This assessment of SLO 5 has identified a 
need for allocated appointment times that would address basic transfer information to the 
students as a precursor to the appointment that would provide the SEP.  

Fall 2019 EOPS/CARE/Cal
WORKS 

   SLO 4: Students will be able to complete priority registration.       With an increase in 
students served, the percentage of students utilizing priority registration has also increased. 
Promotion of priority registration for fall 2019 was supported by door prize incentive 
(donated by staff), advertising on social media, specialist availability for drop-ins, and 
regular contact via phone calls/emails from EOPS peer advisors. However, it is noted that 
the number of students utilizing priority registration is below standards. This outcome is 
affected by the following: increase in students served also creates challenges to meet our 
goals with more students to assist on day 1 priority registration. Additionally, other 
variables may skew the numbers such as, but not limited to, students who have dropped, 
completed their goal, and students who have timed out of our program.       SLO 5: Students 
will be able to meet deadlines and requirements as contracted in EOPS.        Decreased 
counseling hours and an increase in number of students served affected EOPS compliance 
rates. Of particular note is that EOPS student numbers increased by approximately 42% 
from spring 2019 to fall 2019.     

Fall 2017 Noncredit 
Counseling 

In the fall of 2017 Noncredit SLO4 was assessed. In SLO4 students were assessed on their 
ability to articulate a short and long term goal to develop a Student Education Plan (SEP 
and/or Semester Plan). The students that visited Noncredit Counseling during the month of 
October 2017 were tracked until the end of the fall semester to see how many students 
completed an SEP by the end of the fall semester. A total of 68 students were assessed for 
this student learning outcome. The results demonstrate that 57 of the 68 students whom 
participated in the assessment met institutional standards, 11 out of the 68 students did not 
meet institutional standards. As a result, 84% of the students whom came to a counseling 
appointment during the month of October completed an SEP or semester plan by the end of 
the fall 2017 semester. The results of the assessment demonstrate that noncredit follow up 
services are more than necessary for the retention and successful delivery of our services to 
the student population we serve. 

Fall 2019 EOPS/CARE/Cal
WORKS 

   SLO 4: Students will be able to complete priority registration.       The number of EOPS 
students served has increased by approximately 42% from spring 2019 to fall 2019.       
SLO 5: Students will be able to meet deadlines and requirements as contracted in EOPS.       
Since the last assessment of SLO5, EOPS staff and faculty opted to change the rubric to a 
two-point scale for SLO 5, noting that a one indicates students were not compliant, and did 
not complete three compliance visits for the semester. In contrast, a two indicates that 
students completed all three compliance visits. Some changes that occurred during this time 
period were the following: EOPS saw an increase in the amount of students served in our 
program, EOPS had less counseling hours available due to the partial reassignment of one 
of our counselors (director vacancy), an adjunct counselor's time was split between the 
EOPS program and another student service program, and another counselor had a decreased 
load for the fall of 2019.     

Spring 2018 University 
Transfer Center 

This assessment brought to light the needs of a two-tiered counseling transfer process for 
students who may not be ready to develop a full comprehensive SEP. The UTC will review 
and make improvements to the appointment screening process; develop a brief guide to be 
posted on the e-SARS online scheduling system that will help educate students on which of 
the  two options are best for them. A. The hour SEP process or B. the two-tiered process 
which includes a transfer basics session. Improvements will also include more extensive 
training for student workers and front desk support. The UTC also intends to explore the 
possibility of a Transfer Orientation for new and continuing students. This orientation 
would be focused on preparing students for their SEP appointment.  

Fall 2018 EOPS/CARE/Cal
WORKS 

EOPS plans on developing a priority registration timeline for students and presenting this at 
the EOPS orientation.  EOPS will continue to promote, and incentivize, students to utilize 
priority registration on day 1 through social media and providing priority registration 
events.  Other forms of continued promotion include posting fliers, e-mailing, texting, and 
calling students.  It was suggested that on day 1 priority registration, both our peer advisors 
and specialists be blocked to assist students in registering after they have met with 
counselors, and that EOPS utilize campus events the week prior to remind students of the 
upcoming priority registration.  EOPS would like to purchase a sandwich board that 
students can see reminders as they walk into the office. 

Spring 2018 University 
Transfer Center 

Data showed a very high rate of completion of a personal transfer timeline to a selected 
university, with a 94% completion rate. This data indicates that students who are meeting 
with a counselor in the University Transfer Center are completing a comprehensive Student 
Education Plan (SEP), which indicates their personal timeline to transfer. Each SEP shows 
the student's last semester and indicates when they should apply to a university. The UTC 
adopted 1 hour appointments during the spring semester. The extension of an SEP 
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appointment (from the original 30 minute timeframe) allowed for students to complete a full 
comprehensive plan during one appointment, thus ensuring student's leave each 
appointment knowing their personal transfer timeline.  

Fall 2019 University 
Transfer Center 

The results showed that 97% of students did submit their application by the given deadline. 
In fact, this percentage should show slightly higher results because two students indicated 
that they did not submit their application by the deadline of November 30th, however, one 
of the students who indicated they did not submit their application by the deadline had 
already applied during the month of August for spring 2020 admission. Therefore, there was 
only one student who did not submit the application by the deadline of November 30th. This 
could have also been a student who did in fact submit their application by the extended 
deadline, but answer no to question #4 because they did not submit by November 30th (the 
original deadline).  

Fall 2019 EOPS/CARE/Cal
WORKS 

   SLO 4: Students will be able to complete priority registration.       Improvement of student 
utilization of AHC email (this would require further discussion, on how this may be 
implemented). It is recommended that EOPS priority registration dates be extended, and 
that our EOPS department reach out to other EOPS programs within Region 6 to see how 
many days of priority registration are offered to their students.       SLO 5: Students will be 
able to meet deadlines and requirements as contracted in EOPS.        It is recommended that 
EOPS re-visit how our rubric is structured, and possibly consider a different rating scale. It 
is also recommended that EOPS increase counseling hours with additional adjunct hours.     

Spring 2020 Learning 
Assistance 
Program 

Based on the results of the data, when evaluating SLO #4;70% of students in Fall responded 
Agree to being provided adaptive technology related to his/her disability. 24% of student 
responses were neutral (neither agree/disagree), 3% responded Disagree. The data collected 
for SLO #1 for Spring 2020, showed 68-87% of students respond Agree to questions 
regarding using a disability accommodation in a timely manner. 8-21% of students 
responded neutral (neither agree/disagree) and 5-13% respond Disagree. Thus, the majority 
of students surveyed for both SLOs (70%+) responded Agree to the use, training and 
distribution of adaptive technology and showed a similar response to receiving 
accommodations in a timely manner.  

Spring 2019 CalSOAP SLO #2 Has not changed and still strives to provide excellent service assisting with FASFA 
completion at local school sites within the community. Results: include Cash for College 
events increased from 25 in 2017 to 36 in 2018 and 1,492 high school seniors were assisted 
with financial aid completion on the Central Coast. The greatest growth was at the local 
feeder SMJUHSD school sites. Pioneer Valley High School this year earned 6 place, at 
level 6 statewide award for the highest FAFSA completion for a comprehensive school site. 
Santa Maria High School ranked 25 and Righetti High School ranked 41th place. This was 
the best results in the history of the Santa Maria Joint Union High School District.     

Fall 2019 Noncredit 
Counseling 

Based on the results, we can see that over half of our noncredit ESL and GED students from 
different service locations do not know their log in to myHancock and less than half of 
students surveyed do know their username and password. Results demonstrate that not all 
students are able to log in to myHancock and access the tools inside. Furthermore, we 
continue to the next question (do you need help registering online? 358 out of 478, 75% 
said yes and 118 out of 478,25% said no) where we learn that 75% of our students do need 
help to register and in turn need help navigating the online tools available to students. Only 
118 students out of 478 do not need help registering online.  

Fall 2019 Noncredit 
Counseling 

Our noncredit students are at a disadvantage when asked to fill out an online admissions 
applications, register to classes online, asked to visit online class search to find courses, etc. 
There is a need for additional personnel to support students who come in person to register 
and to complete other tasks such as ordering a parking permit or accessing their student 
email. In our programs we can continue to create useful myHancock log in workshops, 
continue to provide a username/password slips and explain the importance of that slip for 
registering for upcoming semesters, instructors can reinforce the importance of logging in to 
myHancock portal in class, etc.  

Fall 2018 Student 
Activities 

The data indicates the strengths of the Student Activities program include strong 
communication and transparency among students and staff.  Students learn how to plan 
events, activities, and they conduct weekly Board of Director's meetings.  They learn 
parliamentary procedures and Robert's Rules of Order.  Additionally, students work in 
teams, learn to delegate and utilize campus resources to plan and execute events.  Students 
participate in shared governance, hiring committees and campus committees working with 
staff, faculty and administration. The data demonstrates to me that over 95% of the 
Leadership students are successful in achieving these goals.   

Spring 2018 Career Center 335 students did not see a career counselor after completing the interest inventory.  
However, data may have not been entered in SARS to report the appropriate career 
counseling activities from the two career counselors. Another possibility is that the students 
may have completed their Student Educational Plan with General Counseling or another 
program such as Learning Assistance, Athletics, or EOPS.  The data does not show how the 
additional 335 followed up with services to ensure they found the appropriate major/career, 
which may lead to many of these students to undecided and could not get an appointment 
with a career counselor.  
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Fall 2017 CalSOAP The data indicated that the total of 365 High seniors from Santa Maria, Pioneer Valley and 
Righetti High School attended a cash for college workshop. A total of 264 students started 
and submitted the FASFA application. The 264 students fell under the category 3, exceeds 
standards. 101 of the 365 students started but did not submit the application, indicating that 
they meet the expectations under the eLumen Rubric. There were no students who fell 
under the "1" for below standards. Based on the data, the program can improve in having all 
students who attended the cash for college workshops be classified as a 3 instead of a 2.  

Fall 2017 University 
Transfer Center 

Results showed that 84.14% of students, who were seen during the two week period, did 
complete or have completed a comprehensive SEP. This data indicates that we are meeting 
institutional standards. The results indicate that more often than not, students are leaving 
appointments with a completed comprehensive SEP. The data for this assessment did not 
track those that have an abbreviated SEP (one to two semesters completed). Therefore, the 
results may have been higher if both SEP types were tracked. The data also indicates that 
transfer students have a plan, which will lead to successful completion of transfer goals.  

Spring 2018 CAN/TRIO SLO 3: A challenge encountered by the CAN program is that not all students follow their 
SEP or semester by semester plan, which means that the semester plan which we have on 
file may not reflect a student’s current schedule of classes. There is a need to provide more 
counseling availability during the times that the CAN Counselor is doing high school 
outreach and in fall semester during high transfer season, and when collaborating with UTC 
events. There is also a need to maintain the number of peer coach hires to assist with student 
follow-up and to encourage students to complete their SEP’s. 

Fall 2017 Noncredit 
Counseling 

Follow up services to complete Student Education Plans require office support staff to 
coordinate, call and make appointments. Counselor availability is also required to serve 
students at various service locations. Currently, we have two full time counselors, one of 
which services Lompoc, Santa Ynez and Santa Maria locations. Additional counselors are 
needed to increase the number of Student Education Plans completed and students served. 
There is also an increased need to have additional staff members, space available, and 
technology needed to meet with students at all service locations.  

Spring 2019 CalSOAP  Success and challenges will be shared at Cal-SOAP Governing Board meetings, Allan 
Hancock College retreats, Cal-SOAP staff meetings, SMJUHSD meetings, CSAC 
commission conferences and events.    The new Lacaidatabase will provide new fields and 
access to new technology not available in the past. The key to data will be determined by 
how and what it is collected at the partnership school sites. At this time, it is undetermined 
what student data will be released by the high school partners for 2019-2020. Once this is 
clarified, we can evaluate how services can be improved.        

Spring 2020 Learning 
Assistance 
Program 

Ideas were shared regarding additions/modifications to 3 of our student questions for next 
years student climate survey. Ideas were also brainstormed regarding our current questions 
for adaptive technology and whether to keep them on the survey for next year, or change 
based on the evaluation tool that formulates the climate questions. The discussion came up 
about surveying students for Winter/Summer sessions, but since our SLOs are evaluated 
based on Fall/Spring sessions, the team agreed to leave Winter/Summer session related 
questions off of the student climate survey.    

Fall 2017 Noncredit 
Counseling 

This is the second time that that SLO4 has been accessed. In our previous assessment, the 
Noncredit Counseling department determined that the length of appointments needed to be 
extended to an hour. Challenges that our student population face is time, transportation, 
childcare, access to information, etc. This modification and attention to student service 
contributed to the increased completion of Student Education Plans from fall 2016. The 
Noncredit Counseling department will continue to use the extended length of time when 
meeting with students. 

Spring 2018 Career Center Based on the data we plan to change how we track all students who complete a Student 
Educational Plan. With Degreeworks we can run a report for specific comprehensive 
Student Educational Plan. We also hope to have other programs who see undecided students 
and have utilized the interest inventories to indicate in their SARS data. However, we need 
to track how many students are turned away after completing the interest inventories to 
understand how many additional career counselors we need to support the growing need of 
undecided students.  

Fall 2018 EOPS/CARE/Cal
WORKS 

EOPS needs continue further promoting, and communicating, the importance of our 
students utilizing priority registration.  EOPS recognizes there are several variables that can 
affect the data when determining priority registration utilization.  Some of these factors 
include, but are not limited to; students who withdraw from school, students who have 
completed their goal, and/or may utilize priority registration on day 2.  EOPS has noted that 
data for priority registration is not easily extracted due to limitations with IT software. 

Spring 2019 Student 
Activities 

A dedicated leadership instructor, who is not a counselor, who may also teach Personal 
Development seems ideal.  A consistent instructor for the students' success is desired. So 
staffing is a resource needed and requested.  Students are currently participating in over 90 
events for the year. There are many things that only staff can do, not students, so staff are 
overwhelmed with leadership, clubs, ambassadors, mentorship, food share because we care, 
etc. and the details each program requires.  

Fall 2019 University 
Transfer Center 

For the next assessment, the language will be changed on question #4. We will remove an 
exact date for the application deadline since some universities extend their deadlines beyond 
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November 30th. Question #5 could also enter another option of "I am a student who already 
applied for spring admission". We will also remove question #3 since the SLO #5 is 
measuring those who attended an application workshop, not necessarily measuring those 
who attended an application review.  

Spring 2018 EOPS/CARE/Cal
WORKS 

The one area that was still not as strong was student follow through. Though students are 
completing the application, there are new barriers to completing the process to be awarded. 
Among these are the new financial aid system, Campus Logic, and the added requirement of 
submitting “Non-Filer” forms digitally.  A process to promote Campus Logic follow up as 
well as informing students of the "Non-Filer" requirements at the time of applying will also 
be implemented.  

Spring 2019 EOPS/CARE/Cal
WORKS 

SLO 5, Students will be able to meet deadlines and requirements as contracted in EOPS:  
EOPS will continue to utilize a "no-show policy" as outlined in our local policies, which 
includes EOPS Specialists providing a case management approach in working with 
students.  Resources needed, include additional EOPS peer support to both, schedule and 
remind, EOPS students of appointments.  Additionally, a method for texting students 
reminders would be beneficial.  

Spring 2019 EOPS/CARE/Cal
WORKS 

SLO 4, Students will be able to complete priority registration:  EOPS will continue to 
promote incentives for priority registration through marketing, e-mail, text, calling students, 
utilization of social media, and special priority registration events.  Resources needed, 
include identifying a staff member who can further utilize social media to promote priority 
registration, and creating a funding resource for special priority registration events.   

Fall 2017 CalSOAP Further collaboration with high school administrators and counselors have been made so 
that students and parents bring all the required materials to cash for college events. A roster 
of seniors was provided so that students can be reached to inform of the cash for college 
events and materials needed. We plan to increase the information that is received by parents 
through mail or phone calls to improve student outreach and increase FASFA Completion.  

Fall 2018 University 
Transfer Center 

When we compare the results from this assessment to the findings obtained when we 
assessed this same SLO in spring 2016, we have found that the methodology followed in 
both assessment processes may have influenced the results we received. We experienced an 
overall improvement but feel that consistent assessment process should be identified in 
future SLOs. In summary, we are pleased to see a 7.5% increase in effectiveness in meeting 
this SLO. 

Fall 2017 Financial Aid The assessment data collection was changed; initially the data collection tool was 
envisioned in a form of a pamphlet. Yet as data from pamphlets was not received, our office 
re-evaluated our current data collection processed and re-instituted both a) an online survey 
and b) a paper survey to be collected at the front-desk.    This new data collection tools 
allowed us to successfully collect and process our SLO#1 data.  

Spring 2019 Student 
Activities 

Students learn leadership skills in the course and practice those skills by planning events, 
participating on shared governance councils, heading planning committees, etc.  Students 
who lead and train others generally do well, enjoy the course and flourish.  Some students 
choose not to get as involved but many become motivated to increase their GPA, and 
transfer due to the positive influence of other student leaders.  

Fall 2018 CAN/TRIO SLO 4: Program staff recommends that this SLO be reviewed for revisions as to what 
constitutes meeting institutional standards because a large number of students (total of 448 
contacts for a population of 143 students) received financial aid support yet the way it is 
being reported, it looks as if a large number of students didn’t. Refer to question 1 in 18-19 
context improvement plan for additional information. 

Spring 2018 Student Health 
Services 

We are removing the SLOs measuring class presentation results. These remain high and no 
changes have been seen. Turning Point Tech. has changed their product and we will not be 
able to collect data very soon in the future due to not subscribing to their leasing program. 
We are creating new SLOs and utilizing a survey that is shared with students via text 
through our electronic health record system.  

Fall 2018 EOPS/CARE/Cal
WORKS 

Out of 867 EOPS students, 49% of our students completed day 1 priority registration during 
the fall 2018 term for spring 2019 courses.  This shows a 3% increase from fall 2017 
registration for spring 2018 courses.  In an effort to promote priority registration during fall 
2018, EOPS held cash drawings for our students who utilized priority registration, these 
cash awards were donated by EOPS staff. 

Spring 2019 Student 
Activities 

The weakness is that if a student doesn't participate in the many (over 90) events and 
activities there isn't much we can do to motivate them extrinsically, it needs to come from 
within. We can't do much to change them if they don't want to get involved on campus. 
Unfortunately, some students may not understand how this leadership course works and 
how much hands-on work is involved.   

Spring 2019 CalSOAP We need updated High School senior contact lists from all the schools for continuous parent 
outreach to ensure that students and parents bring all require paperwork. Flyers and 
envelopes are needed to send information to families. Additional staff is needed to provided 
services to the students who attend. Added Appointment Cards and additional workshops.  

Fall 2017 CAN/TRIO SLO 4: The program requested that reports be created to track student completion of the 
FAFSA and unmet financial aid requirements. Additionally, CAN-TRIO integrates financial 
aid workshops into program events. Staff also attend financial aid professional development 
to ensure current financial aid and financial literacy knowledge. 
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Spring 2020 Student Health 
Services 

Although, we did not meet the 70% minimum for this SLO, the students who did not access 
Student Health Services had a 57% success rate and the overall student body had a 
58%.   There was an error in the survey link that was sent to students throughout the year. 
There is no data collected for questions 3, 4, and 5.  

Spring 2018 EOPS/CARE/Cal
WORKS 

SLO 4:  Find out the spring to fall retention for future assessments, and ensure that the 
program is assessing “eligible” students only (excluding those who are not returning the 
following semester and eligible for day 1 PR).  The EOPS program staff/faculty would like 
to implement priority registration events again. 

Fall 2017 EOPS/CARE/Cal
WORKS 

The challenge that the program faces is not having enough staff and/or technology to track 
the reasons why some of the students are not utilizing priority. Being that it is possible to 
lose priority, tracking and early intervention may help raise the number of students utilizing 
the service.  

Spring 2018 CAN/TRIO SLO 3: The program continues to have a full-time Counselor, full-time Specialist, full-time 
Director, and peer coaches that assist with advising and counseling referrals. Having this 
level of staff has allowed us to continue providing holistic advising/counseling and follow-
up services.  

Spring 2018 EOPS/CARE/Cal
WORKS 

95% of continuing CalWORKs students completed the FAFSA by the end of the spring 
semester. This demonstrates that CalWORKs students are aware of timelines for the 
financial aid process. The high percentage is also due to the accuracy of the data collection 
process. 

Spring 2019 EOPS/CARE/Cal
WORKS 

SLO 4, Students will be able to complete priority registration:  There are limitations in 
disaggregating the data.  Examples of this include, and may not be limited to, students who 
are non-returning, students who transferred, and students who completed degrees.   

Spring 2018 EOPS/CARE/Cal
WORKS 

SLO 5:  The EOPS program needs to address student no-shows.  This data coincides with 
the lack of staffing we experienced during the spring of 2018.  The e-mail software was also 
been upgrading at this time, and the transition effected communication with students. 

Spring 2019 Student 
Activities 

The students who do take a lead role and participate in and plan events keep adding events 
and activities. Therefore, there is a need for more people to help facilitate all of the 
workload. Clerical help in the office with Banner expenditures is most desired.   

Fall 2018 University 
Transfer Center 

In fall of 2018, we used PD classes to deliver the intervention and to measure the 
effectiveness of this SLO. The results may have been swayed by students who chose not to 
engage in the subject as some students were clearly not interested in transferring.  

Fall 2017 EOPS/CARE/Cal
WORKS 

A dedicated CalWORKs technician would help with tracking priority as well as other 
important factors related to some of our other SLOs. It would also be instrumental for this 
position to have access to a variety of reports in order to best track the data. 

Fall 2017 EOPS/CARE/Cal
WORKS 

The data indicates that students are aware of the fact that they are able to use priority 
registration. This is a service that is talked about with students during their intake 
appointments every semester and during Orientation every semester as well.  

Spring 2018 EOPS/CARE/Cal
WORKS 

The data collection process, while accurate, was too cumbersome and required a significant 
portion of staff’s time. We need this level of accuracy in a more expedient way. This will 
need to be done through collaboration with other college entities.  

Spring 2018 EOPS/CARE/Cal
WORKS 

SLO 5:  EOPS staffing is in the process of being restored.  The EOPS staff would like to 
include instruction to students regarding on-line scheduling and utilization of e-mails.  (This 
may be done at orientation and/or a potential workshop setting). 

Spring 2018 Testing Center Our goal was to exceed this 70%. 29% of our students are unaware of the services and we 
offer and we believe that this could be improved.  Our assessment didn't take into account 
staff and community members who are also able to use our services.  

Fall 2018 Student 
Activities 

Based on the data showing that 9.5% and 23.8% of students don't meet the standard, I 
would like to survey the students and ask why they are not getting involved. It could be due 
to class schedules or other issues, etc. we will survey to find out. 

Fall 2017 University 
Transfer Center 

The use of Degree Works and one-hour appointments would help to aid in more SEP 
completions. It would also be helpful to utilize banner to track completion of SEPs. An 
organized tracking system is needed to track all transfer student progress.  

Spring 2019 Financial Aid None yet, we wanted to see if the data was consistent from semester to semester. The data  
clearly indicates the need for a step by step document to educate students and staff on how 
to create online documents, scan and uploading process.   

Fall 2018 EOPS/CARE/Cal
WORKS 

EOPS students are not 100% compliant, and other variables may affect the compliance 
numbers such as; students withdrawing, students who are distance learners only, students 
who withdraw from courses and students who complete their goals.   

Fall 2017 Financial Aid The small amount of responses (18) indicated that utilizing a pamphlet for data collection 
was indeed not the best method.  We have learned that online data collection and face to 
face data collection works best for our VA students. 

Spring 2018 Testing Center We are going to move from a two cycle per year process to a single cycle per year. This will 
allow us to gather more data and our services are not bound the term cycle. We will be 
deactivating SLO2 since AB 705 has been implemented. 

Spring 2019 Testing Center We want to start earlier in spring assessing students, faculty, and staff with the survey. In 
addition, we also want to reach a more diverse population. One way we can do this is by 
having the survey available in Spanish.  
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Spring 2018 EOPS/CARE/Cal
WORKS 

SLO 5:  Implement utilization of peer advisors to contact students for compliance.  Review 
how often students are called by peer advisors.  Place an emphasis on students utilizing their 
e-mail during orientation sessions. 

Fall 2017 EOPS/CARE/Cal
WORKS 

This is the first time we assess this service in our program. The plan moving forward is to 
identify and intervene, where possible, by assessing students' loss of priority and help with 
appeals when appropriate.  

Spring 2018 Student Health 
Services 

The assessments of class presentations continues to provide the same information, that 
students learn new information after a presentation. No new information is found and data 
remains consistently high. 

Spring 2019 EOPS/CARE/Cal
WORKS 

SLO 5, Students will be able to meet deadlines and requirements as contracted in EOPS:  
EOPS did not have full staffing during the spring of 2019, which may have been an 
indicator in compliance rates. 
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Appendix SLO Program Review 

 
Program Review Samples of SLO Evidence 

Questions:  
What are your program student learning outcomes? Have each of these been assessed since the last 

comprehensive program review? Describe changes you have made to courses or the program based on 
these data. 

Using the information already gathered in the Annual Updates (e.g., enrollment and achievement data; 
student learning outcomes assessment and analysis; input by advisory boards; existing articulation 

agreements; labor market trends) summarize the major trends, challenges, and opportunities that have 
emerged in the program since the last comprehensive program review.  

ANTH 
Over the past six years many of the goals identified in the PLAN OF ACTION - POSTVALIDATION 
from 20LZ have been achieved or are ongoing. The Anthropology faculty continuously modify/update 
their assessments to encourage student success and to align their teaching with the SLOs, PSLOs, and 
ILOs. The Anthropology faculty continue to work with the LRC and STEM Center to offer tutorial 
services for our students. The Anthropology faculty are also beginning to adopt online education 
resource [OER) materials to limit and in some cases eliminate textbook costs for students. Efforts to 
expose AHC Anthropology students to educational experiences within the community and at local 
universities is ongoing. Lastly, the resources needed to maintain the program continue to be teaching 
materials, travel funds for faculty, and maintaining/hiring part-time faculty as needed. 
 
What did the assessment data indicate about the strengths and weaknesses of your program? 
Collectively, the data shows that46.LO% of the students exceed institutional standards, 30.2L% of the 
students meet institutional standards, and 23.68 of the students are below institutional standards. 
Overall, 76.32% of the students exceeded or met the PSLO standards between fall 2011 and spring 
2077. This demonstrates that the Anthropology Program is presently meeting the ISLOs/PSLOs in the 
core courses. Describe changes you have made to courses or the program based on these data. Over the 
past six years the Anthropology faculty have attempted to use program and course SLO data to improve 
instruction.  
Such changes include the adoption of new textbooks the development of new assignments the 
modification of exams.  
 
 
 
GRPH 
Assessments: Each of the program SLO’s and all of the course SLO’s have been assessed. One program 
SLO has been modified to serve the program better. There have been several changes made as a result of 
the assessments. Recommendations Based on Assessment Plans of Action:1. The faculty are advised to 
participate in the “early alert” system if student’s attendance drops off. Individually, most faculty 
contact students to promote support services, attending office hours, and encourage enrollment in the 
Open Lab course so that students can have the support necessary to complete required projects and 
tutorials.2.Earlier intervention: As faculty are made aware of issues with student success, intervention is 
imperative through tracking student progress more closely and examination of curriculum for 
improvements and modifications when necessary to support more profound levels of student 
learning.3.Efforts are made to ensure that required program technology is serviced, replaced or 
purchased to guarantee opportunities for learning and building skills for workforce 
development.4.Facilities have been improved for OSHA and ADA compliance. 
175. Consistent, reliable access to the network is vital to student success and has been improved.6.The 
ability to have flexibility in assigning part-time faculty to courses that best fit their skill set and expertise 
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is vital to ensuring the best dynamic for student success.7.SEP’s discussed: Student education plans 
should be discussed at the beginning of the semester in each course. By distributing the Graphics 
Program Suggested Sequence of Courses document will help them develop plans to reach their 
educational goals.8.Budget augmentation to increase funding for student workers as teaching assistants 
in the computer lab is necessary to support student success.9.Continued advocacy for Open Lab 
opportunities for students and the acquisition of loaner laptops has helped our economically 
disadvantaged students.10.Students would be served by access to course-specific training videos such as 
Lynda.com and custom training videos that are posted on Canvas or a private YouTube 
Channel.11.Faculty training for Canvas is necessary.12.Software updates: Design software needs to be 
updated often and regularly so that everyone in the class is using the same version of the software 
Evaluation of newly implemented program student learning outcomes for relevancy and potential 
revision. Target: Spring 2018. Resources: Faculty time 
Strength: Data indicate students in the program have shown improvements in identifying factors that 
contribute to a healthy lifestyle, personal wellness and longevity. They acquired an appreciation with 
which they will be able to better analyze and communicate with the ever revolving atmosphere in life. 
• Weakness: 29% of the students in the program have a) not been exposed to the assessment or b) did 
not show improvement in the ability to identify CSLO's. Future Changes  
• Create a consistent method of administering the assessments, each semester 
• Increase & improve communication amongst colleagues in efforts of improving PSLOs 
• Discipline faculty will meet annually in order to input appropriate SLO data 
Law Enforcement 18-19 
There are established student learning outcomes for all Law Enforcement Program course and they are 
assessed annually, either through eLumen or through the course evaluation process. Based on the data 
received, our courses meet or exceed POST and STC standards, along with, the academic goals of Allan 
Hancock College. We have not had to modify the content of the, courses (which most are regulated by 
POST or STC regulation), but we do make modifications to the presentation of the material to best meet 
the needs of the students. Based on the 2016; report, over ninety-five percent assessed met or exceeded 
standard. 
Nursing CNA 15-16 
The CNA program student learning outcomes (PSLOs) are based on the program objectives and are 
reviewed for updates and revision annually by the nursing faculty. The State Board Exam pass rate 
provides a benchmark for the student learning outcomes for the CNA/Acute Care Program, and the class 
final is the standardized scale used for the Home Health Aide and EKG classes. Successful completion 
of the CNA program requires achievement of 74% or better on every theory examination (CNA course 
syllabus). Students must also demonstrate proficiency in clinical skills through return demonstration, 
skills check-off, clinical observation and evaluation. At the completion of the CAN portion of the 
program, each student takes the NNAAP exam. This report provides an analysis and overall class 
performance score by individual topics (Topics: Activities of Daily Living, Basic Nursing Skills, 
Restorative Skills, Emotional and Mental Health, Spiritual and Cultural Needs, Communication Needs, 
Client Rights, Legal and Ethical Behavior and Member of the Health Care Team). Faculty can use this 
data to support changes in course content. The CNA program has maintained an excellent national exam 
pass rate for the NNAAP exam with an average 97%.The current national first time pass rate is86%.To 
date, there have been no findings in the program SLOs that would indicate a weakness in the program. 
The data demonstrates that the SLOs are being met, and instructional standards are high and the 
concepts that are being taught meet and exceed the state averages. To stay current with industry treads 
and maintain a successful program, the SLO data will continue to be monitored for student success 
 
Nursing RN 17-18 
According to the 2017 Annual Update, ATI content mastery scores used as an assessment measure to 
evaluate the course SLOs indicate students are meeting the college 70% benchmark as well as nationally 
normed benchmarks .Faculty have discussed ongoing adjustments to instruction to meet identified 
student and industry needs. Analysis of curriculum changes is documented in nursing faculty meeting 
minutes. No curriculum changes have been made at this time. Curriculum is updated each semester to 
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reflect the current practice in the registered nursing role. 
 
All course student learning outcomes (CSLOs) are assessed annually. All CSLOs are mapped to the 
program learning outcomes (PLO's). All PLOs meet the 70%o college-benchmark for meeting the 
standards. To assess the CSLOs, the nursing faculty used a variety of measures that included standard 
testing (Assessment Technology Institute NCLEX-RN test plan based content mastery), clinical 
evaluation tools, written assignments, midterms and final examinations, and specific test items 
questions. More specifically, based on the standardized ATI RN predictor tests, the AHC nursing 
students meet the national benchmark. Graduates of the program, as a group, scored similarly to the 
students from comparable nursing programs across the United St¿tes.ln20l3, the assessment tool used 
for Nursing 109 (Medical Surgical Nursing 2) was changed to better reflect course learning. This 
resulted in a change in the trend of the data obtained. All faculty have identified declining trends in 
student academic preparedness in math and English (reading, writing, and comprehension). 
Recommendations for tutoring and help for remediation were repeatedly identified in multiple course 
improvement plans. There continues to be minimal adjustments in the course content since nursing 
content is approved by the California BRN as well as aligned with the national licensure test plan. 
Meanwhile, the nursing faculty continue to innovate strategies to promote student learning. Dose 
calculations and medication word problems continue to be ongoing problem areas that warrant tutoring, 
remediating, and overall support  
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Appendix: SLO Committees’ Agendas and Notes 
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Appendix: Data Coaching Presentation 
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Appendix: Program Review Training 
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Appendix: Annual Report 
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Appendix: Fiscal Report 
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